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Introduction 
Julius A. Amin 
Professor, Department of History 
Alumni Chair in Humanities 
Four years ago, Amy Anderson, Eddy Rojas, Jason Pierce, and I 
went to South Africa and Malawi in preparation for the University of 
Dayton Global Education Seminar (GES) Africa. There, we visited 
universities and historical sites. Six months later, Malcolm Daniels 
and Jonathan Hess joined Amy and me for an information-gathering 
trip to Cameroon, Ghana, and Togo. Those trips were fruitful and 
helped to shape the direction of GES Africa. Decisions in later 
meetings determined that GES would spend three years in Africa 
focusing on Cameroon, Ghana, Togo, and South Africa. 
Unfortunately, by the beginning of the implementation of the 
program, the nation of Cameroon was hit by civil unrest, and this 
resulted in the decision to ice the idea of going to that country, 
caution being paramount.  
Begun nine years ago, GES is a faculty development initiative 
designed to promote global consciousness and awareness on campus. 
It seeks to expand faculty knowledge and interest in international 
affairs. It provides opportunities for site visits and encourages 
initiatives to forge international collaborations. The hope is that 
participants will serve as a reservoir of knowledge and creativity for 
the university to continue its development of more robust global-
focused programs on campus. The program offers encouragement 
and assistance to faculty members in order to widen their research 
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horizons and “expand 
international exchanges and 
grant opportunities.”  
During the past two years 
GES Africa focused its 
attention on Ghana and Togo, 
and the experiences were 
magnificent. These countries 
were selected for several 
reasons. Located in West 
Africa, both are a part of the 
ancestral home of African 
Americans. Both were 
colonized by Britain and 
France, and therefore provide a 
window into an understanding of the impact and legacy of 
colonialism in contemporary Africa. Both have a mid-size 
population, Ghana (30 million), Togo (8.2 million), and both are 
representative of the cultural and religious diversity that informs an 
understanding of Africa. Both nations have many ethnic groups that 
speak different languages. The continent’s main religions of 
Christianity, Islam, and African Traditional are well represented in 
them, and both countries are also sites of rising Pentecostal 
denominations evident in the larger continent. As relatively new 
democracies, both nations are politically stable and continue to 
promote efforts for more political participation. The economy of 
both countries, though dependent on primary products, is also 
generally stable. Moreover, both countries play an important role in 
the regional economic organizations of Economic Community of 
West African States (ECOWAS). On a practical level, both countries 
are accessible from other parts of the world. For example, there are 
several direct flights from US cities to Accra, Ghana, and the hub of 
Asky Airlines, one of the region’s more reliable airlines, is Lomé. 
Important too is the relatively low crime rate in these countries. 
While the main cities in both countries are very Western in makeup 
and in many other respects, they also still have a traditional flair, 
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which makes them unique. The people of Ghana and Togo are 
hardworking and industrious. And they have a reputation for 
friendliness and kindness. Africa is endowed with a community 
spirit, and that too is very evident in those countries.  
The articles in this volume shed light on many of these themes. 
Martha Henderson Hurley’s “The Power of Moments: Reflecting on 
Travel to Ghana and Togo” discusses the impact of many of the sites, 
educational institutions, and events on her GES experience. The 
experience, she notes, was shaped by “moments,” each having an 
immeasurable ripple effect. Whether at the slave castles, Togoville, 
University of Cape Coast, or just watching people in leadership 
positions controlling the daily activities of their lives, Martha Hurley 
calls our attention to the range and reach of experiences. Philip 
Appiah-Kubi’s “A Native’s Flashback into the University of Dayton 
Global Education Seminar,” is important for its different perspective. 
Born and raised in Ghana, he discusses his experience through that 
nativist lens. Visits to the slave castles, Kakum National Park, Togo, 
and a detour into Benin gave him new insights on Ghana and the 
essence of global consciousness. Bobbi Sutherland’s “A Study in 
Contrasts and Connections” examines the experience through 
vantage points. She uses the slave castles and evidence of 
neocolonialism to question the role of the West in Africa’s 
continuous underdevelopment. Yet she observes that, despite those 
challenges, the people remain resilient and welcoming. Rochonda 
Nenonene’s “Seeing Africa through the Eyes of an Educator” shows 
the impact of education in Africa’s continuous development. 
Education, she argues, is the pathway to ongoing development. 
Laura Leming’s “Ghana Calls to UD” challenges the US to re-
examine the impact of race on the national conscience. During the 
trip she was deeply impacted by the slave castles, the WEB DuBois 
Centre, and many other events. She was amazed at the work done by 
the Marianist sisters and brothers at the Chaminade school in Kara. 
Joseph Day’s, “How Can We Move Away from Social Injustices? A 
Catholic Marianist Perspective” is an insightful account of the power 
of forging an inclusive community. What he experienced in Africa 
was an implementation of the theoretical concept of “it takes a 
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village.” Like others he was deeply bothered by the slave castles, and 
the scarcity of equipment. Sharon Davis Gratto’s “Perspectives on 
West Africa: Reminiscences” is an in-depth discussion of the events, 
and sites visited during the GES experience. A former foreign 
service employee, Sharon contextualized that experience within her 
previous stay in other West African countries. Julius Amin’s 
“Africa’s Gifts to the World,” implodes notions of Africa as the 
“dark continent” and uses the Ghana and Togo experience to expand 
on Africa’s contributions to the world. 
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CHAPTER 1 
The Power of Moments  
Martha Henderson Hurley 
Professor, Department of Sociology,  
Anthropology, and Social Work 
As part of a leadership seminar, I recently read the book The 
Power of Moments by Chip and Dan Heath. In this book the Heaths 
state that “we all have defining moments in our lives—meaningful 
experiences that stand out in our memory” (p. 4). Such moments 
ultimately shape who we are, what we perceive ourselves to be, and 
how we view the world. Not all moments are defining moments. 
There are lots of things that happen in our daily lives that are 
meaningful but not necessarily as impactful.  
Another distinction the Heaths make is that defining moments 
can bring feelings of extreme pleasure or joy. They “rewire our 
understanding of ourselves or the world” (p. 13). Defining moments 
happen when we achieve something, we never imagined ourselves 
doing. And during a defining moment, we feel a connectedness to 
others. For the Heaths, connectedness is social in nature. The 
defining moment is shared with those who are in the moment with 
us. I would further argue that this connectedness could also be 
transcendent and exemplified through a spiritual connectedness in 
 
10 
that moment to the “other,” whatever the “other” is for the 
individual.  
In the summer of 2019, I was fortunate to spend three weeks 
traveling through parts of Ghana and Togo as a member of the 
Global Education Seminar Cohort. I left West Africa with a 
reinvigorated research agenda and potential academic partners. I 
could see various pathways of discovery about justice and the human 
condition. Now, as I reflect on the GES trip to West Africa and its 
impact, I think of this travel in terms of defining moments—
moments that affected me then, affect me now, and likely will 
continue to have an impact well into the future. I would like to share 
a few of those with the readers of this volume. 
Elevation 
Moments of elevation include those times when we as faculty 
must “stand and deliver” and respond to questions from the audience 
that challenge us. We feel great when these responses go well and we 
have successfully conveyed our thoughts. It’s even better if we can 
generate agreement in the room. Many faculty likely think of these 
moments in terms of our classes, community presentations, 
conference presentations, and job talks. As part of this GES cohort, 
my goal was to find potential research and community partners for 
criminal justice collaborations via meeting with faculty at the 
University of Ghana, University of Cape Coast, the University of 
Professional Studies, and Kwame Nkrumah University of Science 
and Technology. I knew that reaching this goal would not be a 
simple task. Why? Because the faculty who study criminal justice 
topics and the people who work with at-risk populations around the 
world are often skeptical and hesitant to work with newcomers, 
much less with someone from another country. To make matters 
more complicated, I often did not know who would be available to 
meet. I couldn’t even be sure that we would speak the same criminal 
justice language—or even if English would be understood in Togo. 
Still, I went into meetings with a strong agenda, a spiel, and 
justifications for why they should want to work with me.  
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I would like to tell you that I gave a great talks during those 
meetings, but to be honest, in every meeting with department heads 
or faculty, I broke the script. To break the script is to defy people’s 
expectations of how an experience will unfold (Heath, 2017, p. 87). I 
likely asked more questions than I had answered. I never made it 
through the full prepared spiel. I lost my way in a desire to find out 
more about their academic efforts and their concern for human 
dignity and rights.  
But what I can tell you for certain is that I left those meetings 
with a feeling of accomplishment. This sense of accomplishment 
didn’t have anything to do with my initial agenda; it had everything 
to do with academic kinship and a thirst to understand the work of 
colleagues abroad. I enjoyed those conversations so much that I 
would love it if they asked me to partner on their projects rather than 
on my own. 
Insight 
Cultural Sensitivity 
I left Ghana and Togo with a greater appreciation of the art, 
culture, food, and history. In Togo, for instance, I had a wonderful 
conversation with artist Souleimane Barry about his life and his 
contemporary art. As he had recently held an art showing in Arizona, 
we discussed his experiences in America and my experience in West 
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Africa. He conveyed in this incredibly creative way the beauty of 
Africa as well as its failings, both in his paintings and in our 
conversations. On one occasion we had a very lively conversation 
about his experiences traveling across the U.S. as an African male. 
He wanted to know my thoughts about what is and is not appropriate 
to do. He wondered what was acceptable to say and what was not. In 
his experiences, he discovered that certain words could freely be said 
by anyone, whereas other words were conditioned upon race. In our 
exchange he was interested in learning about my experience 
traveling in Ghana and Togo. As we talked, I realized that, just as he 
had preconceived notions that had been debunked by his travel 
abroad, I too had arrived in West Africa with perceptions about life 
that needed adjusting.  
I found out later that Souleimane Barry is a very accomplished 
international musician. Wanting to share his breadth of talent, I have 
noted a few links to his videos on YouTube. He also has an 
upcoming art show scheduled at a gallery in Tuscon in 2020. 
‘Tripping over the truth’ 
I confess here that travel to Ghana and Togo changed me in ways 
that I never had imagined at the outset of this journey. I was forced 
to think about what it meant to be educated, African American, 
female—and the descendant of slaves. The foundations of the 
transatlantic slave trade were made real to me in a way that I still 
cannot put into words at the time of this writing. There were 
moments when I was so moved by a cultural excursion that it was 
painful, so painful that all I could do was just breathe. Only as I 
perused the works by W.E. B. Du Bois did I begin to think through 
not only how far we have come, but also how far we as a society 
have to go in order to achieve racial justice. To have seen persons of 
color in positions of leadership throughout all aspects of academic 
administration, government, and industry in western Africa was 
wonderful; at the same time, it was a poignant reminder of the lack 
of persons of color in leadership positions in the U.S.  
I involuntarily “tripped over the truth” while in Ghana. I thought 
that I understood slavery and its impact. I thought that I was well 
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versed in what needed to be done. The undeniable truth for me is that 
I did not and could not fully appreciate and understand the problem 
and impact of the transatlantic trade on America and West Africa— 
Until I walked through rooms where slaves bled and died. 
Until I stood where there was no light and air. 
Until I looked at the place where African women were taken up 
through the floor to be raped. 
Until I stepped through the Door of No Return. 
Until I explored the shelves of W.E.B. DuBois. 
Until I was surrounded by faces of success that resembled my 
own. 
Pride 
Some events become defining moments because we accomplish 
something we never imagined ourselves doing. On June 4, 2019, I 
had one of those moments. For months before, I had prepared myself 
to sit this scheduled activity out. I would not participate. I would go 
with the group, but not fully put myself at risk. It seemed clear that 
this activity was not the one for me. What was this thing that I would 
not do? The Kakum National Park Rope Bridge. I researched it. I 
found it listed on Google as “the world’s scariest bridge,” as the 
“most terrifying bridge in the world,” as one of the “10 scary bridges 
you’ll have to see to believe” or “20 of the world’s scariest bridges 
that we bet you would never cross.” 
I confess that I was afraid just looking at the pictures. I do not 
like heights. Bridges make me nervous. I could not even enjoy a 
walk with my family around the rim at the Grand Canyon when I 
was much younger. I took a seat right there on the ground and told 
them that I would be right there sitting on the ground when they 
returned from the summit. 
So, on day 17 of the GES trip, I woke knowing that I would hike 
through the park with my colleagues but would not tackle the bridge. 
I remember thinking the entire ride over to the site that a person had 
to be crazy to want to walk that bridge. Again, I had every intention 
of staying the course and sitting this one out.  
 
14 
Even now, I cannot really say which thing made me change my 
mind. Was it the fact that Dr. Amin said last year’s entire group had 
done it, resulting in a rise in my competitive spirit? Was it the fact 
that our guide, a much older woman, urged us all to give it try? What 
I do know is that somewhere during the long, hot and humid, uphill 
climb, I had an epiphany. West Africa had changed me. I felt 
connected to the people, their history, and to the land. This bridge 
was just one more historical challenge that could be overcome. 
Though I never looked down, up, or around during the walk, and 
though I remember continuously yelling “Go, go, go...” to everyone 
in front of me—I felt empowered. 
Connections: Moments in Time 
Experience has taught me that international travel is rife with the 
unexpected. Even the best laid plans can go awry. The travel to 
Ghana and Togo was not different in this regard. Whether it was the 
torrential rain and flood on our first stop during Dr. Nenonene’s 
presentation, or our inability to get up the hill on our way to Asheshi 
by way of van, or the illnesses experienced by members of the team, 
 
15 
or the rough roads that reduced our travel time, or the fact that time 
simply got away from us during meetings, we had to adapt and 
recover.  
In Togo, for example, we experienced a language barrier; yet 
somehow, we found a way to connect with the Marianist Brothers, 
Marianist Sisters, and the children who attended the schools. I was 
humbled by their openness and acceptance of our interruption to 
their daily routine. Though I did not speak the language, I felt a sense 
of home as we shared a repast and conversation flowed. We could 
not and did not prepare for every eventuality. We shouldered on; we 
laughed at our missteps. We became more accepting of each other 
and the culture of those around us. I like to think we took a little part 
of West Africa back home with us. 
As for my fellow GES travelers, I don’t think that I will ever see 
them in the same light. Their generosity of spirit and their interest in 
connecting with the people of West of Africa—and with each 
other—was unparalleled. During the academic year, our time 
together had been more about our individual academic pursuits and 
learning about the history and culture. But from the moment we all 
 
16 
met at the Dayton airport; the trip became more than just the sum of 
its individual parts. The cultural immersion experience brought us 
closer together as UD faculty members and as a team. When 
meetings did not go as planned, there was always someone on the 
team to commiserate with or to lighten the moment. Whether doing 
yoga in the mornings, taking walks along the beach, going to the 
markets and haggling together, trying new and unknown foods, or 
ending long days together by gathering for a nightcap and discussion 
of our day, we found ways to connect outside of our academic 
pursuits. It empowered us to do things that we never would have 
imagined doing. For example, even though most of us were afraid of 
heights, every member of the group, including myself, conquered the 
Kakum Canopy Bridge Walk. We have returned to the US not just as 
better-informed academics about our internationalization agendas, 
but also as better and more supportive UD community members. 
Conclusion 
The Heaths’ book that I used to structure this reflection essay 
was written for business professionals about the importance of 
creating moments for employees and customers. In reading this 
book, I realized that the University of Dayton had been in the 
business for years of creating global defining moments for faculty 
through the Global Education Seminars. Moments characterized by 
shocking and perhaps painful personal insight. Moments that built 
shared meanings across global lines. Moments that deepened faculty 
ties to the university and at the same time connected cohorts with 
others around the world. At the end of it all, I was left with one 
thought. How might the university and our community be different if 
we all had memorable global defining moments? 
References 
Heath, C., & Heath, D. (2017). The power of moments: Why certain 
experiences have extraordinary impact. New York: Simon and 
Schuster. 
Souleimane Barry Music Videos: 
https://www.youtube.com/watch?v=MAsFWOPwkz4 
https://www.youtube.com/watch?v=adVpxLfEFzM 
 
17 
CHAPTER 2 
A Native’s Flashback into the University 
of Dayton Global Education Seminar 
Philip Appiah-Kubi 
Assistant Professor, Department of Engineering Management, 
Systems, and Technology 
The 2018 Global Education Seminar (GES) provided me with 
the opportunity to look at Ghana through a different lens. For 
someone who was born and grew up in Ghana, I was not expecting 
anything new in terms of the culture when I was embarking on the 
GES journey. However, I found myself overwhelmed by the “parts 
unknown” to me.  
Before this journey, for example, my knowledge about the 
transatlantic slave trade and the Cape Coast Castles were all from 
what I had learned from the history books in elementary and high 
school. For my entire life growing up in Ghana until I left for 
graduate school in the US, I had never visited any of the transatlantic 
slave trade’s transit points. However, the GES provided me the 
opportunity to dig deeper into my roots. A visit to the Cape Coast 
Castles provided a better experience and deeper knowledge of the 
slave trade than I had learned in the history books. Going through the 
dungeons and staying there only briefly (even less than two minutes) 
was enough to provide palpable experience about the inhumane 
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treatments that people went through as a result of slavery. There also 
couldn’t have been a better way to contrast the tangible differences 
between life as a slave and life as a slave master than to witness the 
well-ventilated rooms available for the masters and to see the church 
sitting on top of the dungeons. 
Even though the Cape Coast Castles were insightful, a more 
positive experience was the warmth that embraced the cohort 
throughout the country. The people we met were very generous with 
their hospitality. Their desire to share their time with us and to give 
us gifts was always instantaneous. With smiles, they were ready and 
willing to listen to us concerning our journey and about ways that the 
two institutions could collaborate. They provided us with courtesies 
that on an ordinary day would be devoted more to school 
administrators. They truly hosted us, making sure that our stay was a 
success. A good example of this hosting came at the University of 
Ghana in Accra. Even though a break in communication had us not 
on the Dean of Engineering’s agenda for the day, he still 
accommodated me and one of my engineering colleagues in the 
cohort with a half an hour of his time discussing opportunities for 
collaboration. It was during this discussion that the Dean also 
showed interest in visiting the University of Dayton (UD) as part of 
his business tour to get inputs into UD’s new manufacturing 
program. In fact, it is worth mentioning that the Dean visited UD 
during the fall 2018 semester. Moreover, through my involvement in 
the GES and meeting with the Dean, I was able to collaborate with a 
faculty member from the University of Ghana on Collaborative 
Online International Learning (COIL) in spring 2019.  
In a similar vein, GES provided another opportunity to 
collaborate on COIL with a faculty member from Ashesi University, 
another university in Accra. We both were teaching project 
management in the fall of 2018 and were able to get our students to 
work collaboratively on the same project. Each of us also taught a 
topic for the other. In addition to these collaborations, it was 
humbling to give a talk (with the cohort) on active learning practices.  
A GES visit to the Kwame Nkrumah University of Science and 
Technology in Kumasi, Ghana, was also a time well spent. Starting 
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with a lecture from the Provost, a position equivalent to UD’s Dean 
of Engineering), we got a peek into their business incubator. It was 
refreshing to learn about the business opportunities they were 
providing students and about to the international institutions they 
were partnering with. And another highlight in Kumasi was the 
cohort’s visit to the Manhyia Palace. Even though I missed that to be 
with my family, I was able to get a friend to escort the rest of our 
group, and the Ghanaian hospitality was at full display.  
The GES also took us to Togo, a neighboring country to the east 
of Ghana. It was my first time visiting the sister country. Initially, I 
thought communication was going to be a challenge since Togo is a 
francophone country. However, I was surprised and impressed by 
how the people I interacted with were able to express themselves 
fluently in English. My best experience in Togo happened at the 
University of Kara. After our team leader’s speech in French, we had 
the opportunity to interact with the students. Those that I interacted 
with were shy to start a conversation (probably due to their limitation 
in expressing themselves in English), but when I made the most 
important step by starting a conversation, a lot more of the students 
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drew closer and had more questions for me than the answers I could 
provide. I was happy at that moment because I was able to interact 
with the students and answer at least some of their questions. I know 
they would have loved to talk to me for hours if our schedule had 
permitted. They also were happy to receive memory sticks with UD 
brochures and pens. (As an aside: We also had the opportunity to 
explore the food in Benin because we were able to legally cross into 
that country from Kara.)  
The GES provided me with the opportunity to examine Ghana 
and Togo for opportunities in a way that might have otherwise 
remained unchartered. The experience from the Kakum National 
Park, Elmina Beach Resort, and the Cape Cost Castles were 
extremely humbling. And one other thing that made it a great 
learning process was the cohesion within the cohort. We bonded 
together and looked out for each other in a way like what we usually 
profess for the UD community. The learning experience was great, 
opportunities for collaborations abounded for whoever wanted to tap 
into them, and the people of Ghana and Togo were extremely loving. 
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CHAPTER 3 
A Study in Contrasts and Connections 
Bobbi Sutherland 
Assistant Professor, Department of History 
As I reflect on my time in Ghana and Togo, I realize that I will 
never teach, think, or talk about West Africa, or Africa in general, 
the same way again. For one thing, after visiting two such different 
countries adjacent to one another, I will never speak of “Africa in 
general” again. As a white person writing about Africa, I must 
confess a certain amount of trepidation. If I write about the absolute 
and awe-inspiring beauty I saw, I could easily be accused of ignoring 
the desperate struggle of many Africans. Worse still, perhaps, I 
might be accused of pedaling clichés. Yet again, to describe the 
problems facing Africa is itself fraught. On the one hand, “the West” 
certainly has much blood on its hands, and much of the plight of 
Ghana and Togo can be laid unequivocally at its door. But this places 
the people and cultures of West Africa in a permanent passive voice; 
never acting, always acted upon. On the other hand, to call out 
corruption, superstition, or misogyny can be read as part of the 
“grand tradition” of white writers—at best, pitying, and at worst, 
condemning—who describe an entire continent as “uncivilized.” But 
again, isn’t the failure to mention such things a failure to take the 
people of West Africa seriously? Doesn’t it contain an implicit 
suggestion that “they don’t know any better”? Thus, you can see my 
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dilemma. And, of course, there 
is always the danger of 
presenting oneself as a heroine 
or someone enlightened, or at 
very least, focusing on one’s 
own “growth.” As I know I 
cannot avoid all of these 
pitfalls, I simply beg my 
readers’ indulgence. Nor do I 
offer any answers, only 
questions and musings. 
Modernization and Its 
Discontents 
That modernity is not an 
unalloyed blessing is well accepted when given the evidence of 
world wars, genocides, environmental degradation, and colonization 
itself. At the same time, improvements in sanitation, construction, 
and especially medicine, seem to be unassailable benefits. But 
modernity isn’t just about scientific and technological advances; they 
utterly remade the economy of the world and, with it, every aspect of 
life. The introduction of industrialization and capitalism were 
traumatic for Western Europe, but today so little remains of the pre-
modern world that the cultural clash is impossible to see. Not so in 
Ghana or Togo, where there is the added connection of modernity to 
colonization and the sudden imposition of a foreign culture. Many 
areas of both countries are “underdeveloped” or “developing,” to use 
old-fashioned terms. People live in small, ramshackle houses with 
little-to-no sanitation. Open sewers run through the streets, and 
public urination, and even defecation, are far from uncommon. Farm 
animals walk beside and across major roads, and school-aged 
children sell fruit to passersby, while a family of four moves down 
the street all on one motorcycle and all without helmets. It is easy to 
see such problems as demanding Western aid either directly—or 
indirectly through the education of West Africans—but the truth is 
that these problems wouldn’t exist without the incursion of the 
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Western, modern world, and that continued incursion exacerbates the 
problems. For example, outdoor toilets were the norm everywhere 
until quite recently, and they worked quite well until population 
density led to water contamination. While the introduction of modern 
plumbing might be unproblematic, the cultural expectations brought 
with it can be worse than no help. In Togoville, the visitors’ center 
had dutifully enclosed their pit toilets, with the result that there was 
virtually no ventilation (due no doubt to Western ideas of modesty 
that deem a roofless space with a half-wall insufficient). The result 
was truly noxious. Added to this, the people had been well-trained in 
the importance of handwashing and therefore presented us with 
visibly dirty water to wash with. Our hesitation led to looks of 
shocked disgust, so we had to wash, then use hand sanitizer. How 
one could call this “progress” is beyond me. The simple response 
would say that better infrastructure is required; “real” toilets indoors 
with proper plumbing and clean water must be made and installed. 
Fair enough. But leaving aside the issue of financing, what about 
cultural understandings of such things? I cannot help but think of 
observations made in Jun’ichirō Tanizaki’s In Praise of Shadows 
(1971) in which he discusses commodes. After waxing lyrical about 
the Japanese toilet, he has this to say about Western-style facilities 
clad in white tile:  
… and how very crude and tasteless to expose the toilet to 
such excessive illumination. The cleanliness of what can be 
seen only calls up the more clearly thoughts of what cannot 
be seen. In such places, the distinction between the clean and 
the unclean is best left obscure, shrouded in a dusky haze. … 
It was not that I objected to the conveniences of modern 
civilization, whether electric lights, heating, or toilets, but I 
did wonder at the time if they could not be designed with a 
bit more consideration for our own habits and tastes.1 
                                                          
1 Jun’ichirō Tanizaki, In Praise of Shadows (Sedgwick, Maine: Leete’s Island 
Books, 1977), 11.  
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One might flip the “African problems” previously mentioned on 
their heads. Children for millennia worked beside their parents—a 
tradition that gave rise to children in factories; it is the change in the 
economy that makes formal education necessary, and it isnew ideas 
of what is appropriate to the stages of life that make the sight of 
children working distressing. Farm animals walk by busy roads 
because the roads cut through their pastures; a family of four all ride 
one motorcycle because they can no longer live, work, and worship 
within a walkable area, thanks to the destruction of villages.  
Again, while the modern economy has greatly blessed some 
segments of the population, it has cursed others. In the Muslim 
village of Larabanga, Ghana, there were numerous unemployed 
young men scrambling to act as guides, request donations to the 
village, or ask for money to buy soccer balls for the children. What 
opened our pocketbooks was the abject poverty, the sight of 
despondent-looking women huddled with naked and half-naked 
children who appeared to be ill and possibly malnourished.. But the 
next day, one of our “guides” appeared at our hotel in Mole to offer 
us services, services that were free through the national park, and to 
ask for more money for the children. At that point, we began to 
observe that he was dressed in nice American clothes and sneakers 
and that he had his own car. We felt we’d been subjected to a scam, 
which, indeed, we had been. But it isn’t entirely fair to be angry with 
the young man. True, as a Muslim, he surely believes taking money 
under false pretenses is wrong and that he should aid the poor 
children of his village. Looked at from his perspective, however, it 
might not be so clear-cut. Many Ghanaian men make considerable 
money through the tourist trade. And many nervous Americans hire 
personal guides to drive them and arrange all aspects of their travel, 
thus paying far more than they would doing things on their own. The 
difference between this and offering to “arrange” transportation that 
is available elsewhere for free might be hard to distinguish. Again, as 
a member of his village, his prosperity should theoretically translate 
into the prosperity of the village, but with the introduction of modern 
individualism, those who hustle benefit, and they no longer feel the 
compulsion to aid their neighbors. In theory, a fully modern 
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economy would employ such 
young men who would then 
care for their families, those 
unable to work would receive 
state aid, and the six-hundred-
year-old traditions of 
Larabanga would finally die. 
There is no question of the 
village returning to its 
agricultural roots, thanks to the 
weight of modern economics 
and environmental factors, but 
surely such people were better 
off living as a farming 
community in which elders 
ruled, young men farmed, and everyone worked together. Instead, 
they are encouraged to join the capitalist world at a moment when 
capitalism is struggling, even in the nations of its birth.  
The solution to these problems, and one embraced by both West 
Africa and the United States, is education, and more specifically, 
STEM education. In fact, the belief in the need for such education is 
so strong that we encountered a group of grade-school students who 
were learning computer science without access to computers until a 
national service volunteer began bringing them to her former 
university. While certainly true that Ghana and Togo will benefit 
from well-trained engineers, doctors, and economists, they alone will 
not support change, assuming that change is desired. Here, I must 
quote from Chinua Achebe. Recognizing, of course, that he is 
Nigerian, I nevertheless believe that his words apply just as well to 
Ghana or Togo. In the 1990 essay “What’s Literature Got to Do with 
It?” found in Hopes and Impediments, Achebe writes that an expert  
can build a bridge for us perhaps and tell us what weight of 
traffic it can support. But he can’t stop us from hiring an 
attendant who will take a bribe and look the other way while 
the prescribed weight is exceeded. He can set up the finest 
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machinery for us, but he can’t create a technician who will 
stay at his post and watch the controls instead of going for a 
chat and some groundnuts under a mango tree outside.2 
While such an observation could easily feed into some of the 
worst Western stereotypes about Africa, Achebe’s point here is much 
more complex. His point is that science is worthless without the 
support of language, art, and, above all, story. He continues: 
In other words, I am saying that development or 
modernization is not merely, or even primarily, a question of 
having lots of money to spend or blueprints drawn up by the 
best experts available; it is in a critical sense a question of 
the mind and the will. And I am saying that the mind and the 
will belong first and foremost to the domain of stories.3 
The United States has Horatio Alger and Great Britain has Dick 
Whittington, but Ghana (or Togo) has no equivalent. Nor is such an 
equivalent necessarily desirable. These stories push Americans and 
Britons to work grueling hours for little gain in the hopes of getting 
rich one day; they fuel a faith in the system. Ghana (and Togo) must 
either create such motivational stories in a culturally true way or 
must find another system that is supported by its own stories. As 
Achebe says, “People create stories create people; or rather, stories 
create people create stories” (162).4 It is through stories that we 
understand ourselves personally and culturally. When a society and 
its stories do not mesh, one or the other must change. And here too, 
there is hope. Stories do not simply uphold the status quo. As 
Achebe says of literature “it does also offer the kinetic energy 
                                                          
2 Chinua Achebe, “What’s Literature Got to Do with It?” in Hopes and 
Impediments (New York: Anchor Books, 1990), 157.  
3 Ibid., 168.  
4 Ibid., 162. 
 
27 
necessary for social transition and change”(167).5 In other words, the 
modernization of Ghana and Togo must happen on their own terms 
after they have made the story of the modern world their own, 
complete with the appropriate variations and adaptations. Only 
difficulties will ensue if they are asked to absorb a Western story.  
Tales of Colonization 
Sadly, Ghana and Togo seem to have absorbed some Western 
stories all too fully. Visiting the slave castles at Elmina and Cape 
Coast was incredibly powerful. The sight of the small, dank, sunless 
cells, the tales of cruelty, and the juxtaposition of Christian worship 
with horrific inhumanity (the church is above the women’s dungeon 
at Elmina), were overwhelming. At one point, I began to feel 
physically ill. But I was also distressed by some of the ways in which 
the stories were told by our Ghanaian tour guides. They were 
scrupulous about getting the European history right, explaining the 
origin of names, discussing the wars that caused a castle to change 
hands. This would not be problematic, but it was juxtaposed with 
rather unusual ways of discussing some things. In the courtyard of 
Cape Coast Castle, for example, there are three graves. One, we were 
told, belonged to the man who shut down slavery in Cape Coast. Of 
course, the truth is, he just followed orders. Another belonged to the 
first Dutch governor who died of malaria (or another tropical 
disease). The guide explained that such deaths were common 
because Africa was the “white man’s graveyard.” I suppose there 
might be a certain pride in this—“our climate vanquished those weak 
people”—but it sounds more like the way white people might talk 
about that “dangerous continent.” And I found myself wondering 
why we don’t call the Americas and the Caribbean the “black man’s 
graveyard.” The guide followed this comment with a story about the 
wife of a governor who died suddenly, possibly poisoned by her 
husband’s Ghanaian mistress, who sneaked into the castle in 
disguise. Why was such a spurious story included? The gender and 
                                                          
5 Ibid., 167.  
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racial elements hit me full-force, and I couldn’t help but think,  
“Surely this is a white man’s story.” Another surprise was to hear the 
use of the word “slave” rather than “enslaved person.” While a minor 
point of vocabulary on one level, the second expression emphasizes 
that being a slave is no one’s identity.  
In general, the tales heard were tales of being acted upon. No 
mention was made, at least on my first trip to the castles of the 
African role in the Transatlantic Slave Trade; it was as if a few 
hundred Europeans showed up and captured all the slaves 
themselves. The wars between the Asante and Fanti alone were 
responsible for enslaving a large percentage of people sent to the 
“New World.” Our second tour guide at Cape Coast corrected this, 
making clear that many nations were involved in the horror of 
slavery. He even pointed out that, while the kings and other leaders 
might have at first thought that the Portuguese, Dutch, English, etc. 
were enslaving people along West African lines (non-chattel slavery 
with a fixed limit of years), they knew better before the end of the 
Trade. My point in this observation is not to exonerate Europeans 
and Americans, but rather to point out the power and agency of the 
African kingdoms. That Westerners tell a story that implies 
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superhuman powers on the side of Europeans and that West Africa 
was a sparsely populated, disorganized place is sadly not surprising, 
but that people who live in this place and know its history would 
swallow the same tale puzzled me.  
I then began to think about all the instances I’d seen of people 
identifying with their former colonizers. Though I have long known 
and taught about the impacts of colonization on formerly colonized 
nations, my focus has always been on wars, divisions among people, 
the loss of culture, and economic poverty. Now I realize that the 
impact is more extensive, but also more basic, than I thought. I was 
very struck by how British Ghana was and how French Togo was, as 
odd as that may sound. One of the first things to strike me was how 
British the Ghanaian university system was. The way courses are 
taught, the nature of exams, and the faculty workload were all 
familiar to me from interactions with British colleagues and 
institutions. More surprisingly, perhaps, was the continuation of the 
British system of entrenched hierarchy within the university: the use 
of last names, the treatment of staff, the treatment of women (both 
academics and staff), the emphasis on titles, etc. One almost got the 
feeling of wanting to “out-British the British.” Most surprisingly, the 
system didn’t appear to be that of Britain in the 1940s but of the 
British academy today. One colleague, for example, explained the 
way tenure evaluation works, its strange nebulousness combined 
with a sort of “point system,” and all I could think was that it 
sounded like the worst changes to the British university system of 
recent years.  
I was also deeply struck by the difference in food cultures 
between Togo and Ghana. Togo still has its own traditional food, 
and, like most places, has incorporated international favorites, but it 
also has a strong tradition of French haute cuisine. Moreover, the 
approach to food was much more “French” in that it seemed to place 
considerable emphasis on presentation, fresh ingredients, and 
creativity. While I enjoyed the food in Ghana, it was much simpler, 
heavier, and more “pedestrian” for lack of a better word. Even while 
I didn’t see much truly British cuisine in Ghana, I did see a British 
attitude toward cooking. Perhaps a good example is that in Togo 
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there were several good seafood restaurants where a variety of fish 
was prepared fresh and grilled, steamed, or stewed superbly. In 
Ghana, which is also on the sea, the only fish I encountered was 
tilapia, which is farm-raised.  
Another point of difference concerns nightlife. In Ghana pools 
closed at dusk, smoking was rare, and hotel bars were empty (and 
closed at 10 or 11). In Togo, the pools and bars were open all night, 
and people were up and about until the early hours of the morning, 
reminding me just a little of France. And finally, the language-
culture divide struck me. Our driver, a Ghanaian, spoke perfectly 
decent French, yet he grumpily told more than one person that “we 
speak English” or claimed he knew no French. Clearly, being 
English-speaking was part of his identity. In fact, I learned from a 
colleague that the English-speakers of Cameroon even said (of their 
current civil strife with the French-dominated government) that “we 
must protect our Anglo-Saxon heritage.” While French and English 
are incredibly useful as linguae francae, allowing people of diverse 
linguistic groups to speak with one another within their countries and 
with the rest of the world, I wonder if the colonial language can be 
absorbed without absorbing the language of the colonizer.  
A Meat by Any Other Name Wouldn’t Sound So Scary 
I ate bushmeat. And I liked it. It was very rich, and I couldn’t eat 
the entire serving, but I often have that occur with game (in fact, it 
happened just last week in Toledo, Spain, when I was eating 
venison). Why is grasscutter (also known as cane rat) “bushmeat,” 
while venison (deer) is “game”? Honestly, I was never sure what 
bushmeat meant; I thought it might refer specifically to eating 
primates. I then realized that the term could encompass much more. 
Was it the type of game? Surely not, since rabbit is not called 
bushmeat. Was it the nature of the preparation (smoked and served in 
soup)? No, because many meats are smoked, and in Ghana many 
meats are served in soup. So, what makes it “bushmeat”? That it’s 
hunted in the “bush”? But while the deer of Spain are hunted in 
forests, while bear can be found in many mountains, and while boar 
have penetrated even city parks in Germany, we do not call them 
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“forest meat,” “mountain meat” and “park meat” respectively. We 
call them all “game”, and it gives them a level of prestige. So, what 
makes bushmeat “bushmeat”? Where it’s hunted and who eats it. I’m 
reminded of a discussion of fish sauce (garum) in graduate school 
that led to the professor explaining that there’s no such thing as 
people eating rotten food. Think about it. You can’t eat rotten food. 
“Rotten” or “rotted” is what we call another people’s food because it 
doesn’t conform to our own, or simply because we want to place 
them outside the pale.  
Words have incredible power in shaping the way we view things. 
For example, who is a “king” and who is a “chief”? Chiefs appear in 
stories of the Americas and Africa (maybe the Antipodes?). Kings 
appear in stories of Europe and Asia (though “emperors” is often the 
attribution in Asia). Chiefs can be found in Europe, if we’re talking 
about “less civilized groups,” such as the Highland Scots. Wait! I 
hear you cry. Isn’t the difference that kings rule larger areas of land? 
Look at the size of the Asante Empire and compare it to the area 
controlled by Hugh Capet of France. Perhaps it’s different because 
the Asante had dozens or scores of chiefs beneath them and because 
their rule was dependent on these sub-chiefs? But then, Hugh Capet 
or any other medieval (or modern) king was dependent on dukes, 
counts, and so forth. So, what makes one a chief and one a king? 
Largely it seems to be about location again. True, we should consider 
how the people of the place refer to their leader (and I don’t just 
mean in the regional language; we have no problem calling Hugh 
“king” rather than “roy”; we’re happy to use the English word 
“emperor” for China): and the Asante use the word “king” when 
speaking English.  
King versus chief, bushmeat versus game: these are just two 
examples of the dichotomous language we use. What makes one 
person a “practitioner of traditional medicine” or “herbalist” and 
another a “witch doctor”? What makes Africa’s clashes “tribal 
warfare” and Europe’s “ethnic cleansing”? I think you know the 
answer now. Racism. Not racism as it is so often misused to mean 
one person’s hatred, but rather racism in the sense of a deep 
structure. And these structures impact us all, regardless of our own 
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racial identity. I have heard Africans and African Americans use the 
terms above too. But all of us should stop doing it.  
At the same time, there might be another element of racism here 
too. While we were driving back from Cape Coast, we got to watch a 
group of men hunting grasscutter. They had a large pack of dogs that 
flushed the creature from the bushes, at which point the hunters tried 
to club it with sticks or the flats of machetes. A bit further up the 
road, we saw men trying to sell their game by the side of the road, 
waiving the grasscutters by their tails or nailed to the boards used to 
smoke them. I was fascinated, and the fact that I had driven by 
similar scenes a few weeks earlier and had then eaten grasscutter 
when we stopped was something that in my mind reflected my 
openness to new cultures. But then my partner pointed out, “If you 
were driving through Appalachia and saw people selling possum on 
the side of the road, would you go to the next restaurant selling it and 
order it as a cultural experience?” This gave me pause because the 
answer was surely “no.” If I believed that something about the 
possum, either its species or the way it was hunted, made it unsafe to 
eat, then I shouldn’t be eating “cane rat.” If on the other hand, I 
thought both were equally safe, then what made me view one as an 
exciting cultural experience and the other as the action of benighted 
people with whom I want little contact? I could argue that part of the 
issue is that I know and like opossums, but this comes back to the 
familiarity issue, but from the opposite side: I know the animals of 
North America, not the animals of Africa. Either I need to exonerate 
the Appalachians or condemn the Africans.  
Calling a Spade a Shovel? 
While recognizing the racism of certain word-choices might be 
difficult, I would argue that it is harder still to recognize the racism 
of refraining from using certain words. I mean the racism of not 
criticizing. Accra, and much of Ghana, is full of signs for 
Evangelical churches and prayer meetings in the vain of T. B. Joshua 
or Oral Roberts. While many people find prosperity theology deeply 
disturbing in the U.S., it becomes more disturbing when encountered 
in an impoverished country. Nor is seeing the poor give their money 
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to a snake-oil salesman the most distressing part. Faith healing can 
replace real medical intervention, especially for mental illness. In 
2010, an Evangelical pastor was part of a group that burned a 72-
year-old woman to death for witchcraft (she was likely demented); in 
2017 another elderly “witch” was stoned to death. In line with 
prosperity theology, pastors argue that bad things only happen due to 
the influence of witches.6 To quote Cameron Duodu:  
So, a marriage breaks down, due to infidelity or pecuniary 
hardship, and the older woman in the household is 
responsible. A young, unemployed man becomes listless and 
shows signs of depression: an elderly lady wants to destroy 
him. A lorry driver gets drunk and crashes his vehicle at 
night: an elderly woman shone a torch into his eyes and 
blinded him, running his vehicle into a ditch. Even simple 
things such as pupils failing exams, or crops failing, or an 
inability to save money, are laid at the doors of "witches".7 
Duodu further explains that people motivated by “both 
traditional superstitions and the modern equivalent preached in the 
‘charismatic churches’, embark on acts of brutality against helpless 
scapegoats”. 8 
As Shelagh Roxburgh has observed, part of the issue here is 
Western perception and a conflict of worldviews.9 To many people 
in Ghana, witchcraft and the spiritual world are very real, as real as 
our understanding of science. Moreover, witch hunts reflect a deep 
insecurity about life, which no doubt stems from modernization, 
                                                          
6 Cameron Duodu “Why Are ‘Witches’ Still Being Burned Alive in Ghana?” in 
The Guardian, 31 December 2010.  
7 Ibid.  
8 Ibid.  
9 Shelagh Rosxburgh, “Witchcraft and Violence in Ghana: An Assessment of 
Contemporary Mediation Efforts” in Cahiers d’études africaines 4 (2016): 891-914.  
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weak economies, and the destruction of traditional societies as 
discussed above. And of course, current understandings of the witch 
crazes of Europe and the United States in the 17th-century explain the 
phenomenon in the same terms. Moreover, as Roxburgh argues, 
colonization and modernization have destroyed the traditional means 
of dealing with witches, which could involve other forms of 
mediation and healing, not only violence.  
Yet understanding the origin of these beliefs and practices does 
not mean that we must condone them. Nor is this worldview the only 
one that exists in Ghana, where some people have top-rate 
educations and where STEM education, as mentioned above, is 
highly valued. In such a context is there not also a disrespect in 
saying “that’s just how they do things there”? 
While visiting one of Ghana’s top universities, we met a young 
scholar who claimed at various points to have a specialty in about 
eight different things – something that would cause people to raise 
their eyebrows or even demand explanation in the “West.” Further, 
he told us about being a pastor in his own Evangelical church and 
about how his dreams were prophetic, a fact made more worrying 
when considered in the foregoing context. Had someone said this in 
the United States or Western Europe, at the very least people would 
have been suppressing giggles or looking uncomfortable if they did 
not openly ask about how this meshed with one’s education. After 
all, this man wanted to be taken seriously as a scholar and 
presumably in an international context. Instead, we all sat silently, 
including myself. Did we not disrespect this man? Did we not by our 
silence suggest that he did not share our rational worldview despite 
his education? Were we deciding that Ghanaian university education 
must be far inferior to our own? In other words, is failing to criticize 
things we would criticize elsewhere considered cultural 
understanding or a form of racism? 
Nor are West Africans blind to the discomfort of Americans—
both black and white Americans—in criticizing any behavior; some 
West Africans see it as an opportunity to profit. When we were in 
Togo, we visited the market; having been to the Art Center in Accra, 
we felt prepared to deal with the hawkers in Togo. This, however, 
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was on a completely different 
level. From the moment we 
arrived, we were swarmed by a 
group of men who would not 
leave our sides. They pushed 
into our personal space and 
literally shoved articles at us. 
There was no question of our 
browsing; they wanted to 
know what we wanted. At one 
point, people in our group 
were separated and a few of us 
were convinced by a hawker to 
enter a shop. There, the 
pressure was increased. I 
decided to leave, but the man kept telling me that I needed to stay, 
that my friends were inside. He physically blocked my path. Then I 
did something unheard of: I pushed past him and escaped to the 
outdoors. I immediately saw another colleague and warned her not to 
enter. She said, “Oh no. I fell for that already; that’s why I had to 
buy this.” The man I’d gotten by was genuinely shocked! He said, 
“You’re in an African market!” Of course, had we been Ghanaian, I 
doubt we would have been treated the same way. He seemed to think 
that we would do anything not to offend and that we might want 
stereotypical behavior. I ultimately did buy something. One vendor 
who was not in the group mobbing us noted that I was eyeing some 
baby dresses and asked me quietly what I wanted. I talked to him, we 
made a deal, and I bought a dress. Surely, I am not the first American 
to respond this way. There were similar, less-intense salespeople in 
Accra too. Wouldn’t observation show that Americans prefer that 
less intense kind of treatment?  
There were times within the cities and at tourist sites that I felt 
like a walking ATM. It wasn’t just the beggars (all cities have them) 
or the hawkers; it was people like the young man from Larabanga 
who assumed that if we had given him money once, we’d just keep 
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doing it, as long as he had excuses. He was a charlatan, and yet, 
somehow, we feel we cannot say this. Why not? 
Nor is profit the only thing some Ghanaian men were seeking. I 
was approached one evening by a man who asked me to marry him. I 
now understand what the numerous “marriage proposals” really are. 
He said we should “go home and get married in bed.” This is far 
from the first time I’ve been propositioned on a street; it’s happened 
in Belgium, in France, and in Italy on numerous occasions. But it 
was his “game” that got me. He said, “It’s a dream of mine to have 
sex with a white lady.” And then he became more overt and tried to 
beg. I find myself wondering if and why this combination of pity 
playing and flattering work on some women? Do they want to give 
him the “privilege” of being with them? Surely, this too was playing 
into presumed stereotypes. And again I find myself shocked that I 
didn’t call him a pig. Would I have laughed off such a comment in 
the U.S. or even Europe? 
Nothing to Sneeze At 
America’s failure to take Ghana and Togo seriously isn’t just a 
matter of racism; we do it to our detriment. While I have noted the 
tension between tradition and modernity in Togo and, especially in 
Ghana, there are also examples of stunning successes. No experience 
stands out so strongly to me in this regard as Mole National Park. I 
have visited several national parks and forests in the United States, 
and I’ve enjoyed my time there. But I also paid dearly for the 
experience, and it was the natural splendor alone that I enjoyed; the 
rangers might as well not have existed. This is not to disparage the 
staff of America’s many wonderful national parks; I recognize that 
they do a good job, especially given the meager funding they receive. 
Rather, my point is how amazing Mole is. If you wish to have a 
“luxury” experience, you can stay at Zaina Lodge and glamp in a 
yurt (or something like that). There you get a supposedly curated 
experience and lots of safaris that I assume are led by rangers. But 
for much less money, you can stay at Mole Motel. It’s nice enough. 
And it’s about a three-minute walk to the rangers’ station. There, for 
incredibly low prices, you can set off on a variety of safari 
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experiences: walking safaris, game drives, night-time expeditions, 
birding, canoeing. The driven safaris are charged by vehicle, and the 
rangers encourage and help people to create groups, making the cost 
per person lower (and the environmental impact too). Further, once 
we had our first safari with John, whom we liked very much, he led 
every other safari we went on except the canoe safari that we decided 
to do at the last minute. This emphasis on relationship was surprising 
and wise. Our guide knew what we’d already been told. He knew 
which animals he didn’t need to name and he knew how much we 
could be trusted and how hardy we were. We, on the other side, fully 
trusted him; we asked many questions both because we felt 
comfortable and because we’d learned enough to have new ones. 
And John was an amazing source of information, as was Abdullah, 
our other guide. He knew the animals intimately, especially the 
elephants. He talked about their relative ages and their habits. When 
one younger elephant got angry with us and started pawing the 
ground and pointing his trunk, John made eye contact and raised his 
hand. He also had us step back. An older elephant came up to the 
young one, and it seemed our guide had a conversation with them 
through gestures. The older elephant led the younger one away. John 
then remarked that the calf was a “joker” (I suspect his eventual 
name) and that he would be a very friendly elephant one day because 
he’s already so interactive. This depth of connection with the animals 
really struck me, as did the thorough knowledge about them. Even if 
some of this knowledge was passed on from other guides, it 
suggested a deep institutional memory. And it turns out that there’s a 
good reason for this.  
The guides and other park workers live in the “community,” a 
small town within the park itself. The children have a school, there’s 
a church, and there’s a mosque. It is worth noting that here, as in 
many parts of Ghana, Christians and Muslims live peacefully side-
by-side. When we encountered the elephant, Old Man, for the first 
time, he was hanging out in the community. People had come out to 
watch him, and they did not seem apprehensive; they, especially the 
children, seemed excited. Later, when we were going off on our 
canoe safari, I asked Abdullah if the children who grew up in the 
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community ever became guides themselves. After all, they would 
know the animals well and it might be a hard life to leave. “Oh yes.” 
he replied, “I myself grew up here. My father was a ranger.” We 
went on to learn that his father, though retired, still lived in the 
community. What a marvelous system! And this generational job 
security is especially appropriate in a place where the traditional way 
of life has been destroyed. In 1971 when the wildlife refuge was 
made a national park, the last villagers were removed from their 
home because of the threat they posed to the animals (and because of 
the threat the animals posed to their crops). Unfortunately, their 
removal made their livelihood very hard; they had depended on 
hunting and woodcutting; thus, they struggle to survive while 
simultaneously harming the park. And it must be remembered, it’s 
not that these people are ignorant or evil and want to kill elephants 
and other animals without reason; nor is it that the animals are “out 
of control.” The problem is colonialism, global climate change, and 
population growth, all destroying both the humans’ and animals’ 
homes. Elephants that once lived in many places were killed off and 
now must live in a protected area, but the people of that area could 
no longer live traditionally with the elephants present. Thankfully, 
some solutions are being explored. One is Mognori, founded about 
ten years ago as a tourist site. An “eco village,” it provides canoe 
safaris, demonstrations of shea butter production (which it sells), 
dancing, drumming, and more. While there is, of course, the danger 
of the villagers becoming objectified as living museum pieces, this 
arrangement still seems better than the alternative. And they are 
keeping up traditional practices, even if they are doing so for tourists. 
These two pushbacks—the Mole National Park community and 
Mognori—against a full embrace of Western modernity seem to 
fulfill Achebe’s ideal of an African modernity, driven by African 
stories. They are worthy of more thought.  
Togo too had its compromises with modernity. While there we 
visited Togoville, described (I think unfairly), by some writers as a 
tourist trap. Claiming to be the capital of voodoo, it contains several 
shrines, and the houses fly the protective flags of voodoo. The people 
seemed poor, but happy. There were signs of modern life in the form 
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of bars and a Vodafone store made of plywood and corrugated metal, 
children in school uniforms, and a gift shop aimed at tourists. One 
could begin to think that the shrines were largely ignored (though we 
did see someone approach one to worship) and that the village was 
indeed designed to snare tourists, but with one exception: the 
children had clearly never seen white people before. They ran up to 
us, talking excitedly, and grabbing our hands. One child kept turning 
my hand back and forth, marveling that the skin and palm seemed to 
be the same color. Another very small child stood close but didn’t 
touch me. When I reached to touch him, he jumped away. Even one 
older girl, perhaps about twelve, kept trying not to stare, but couldn’t 
help herself. When I smiled at her, her face lit up with true surprise 
and joy. This does not necessarily mean that no tourists visit. After 
all, people from other parts of West Africa, from even other parts of 
Togo, may visit—I do not have statistics—but I saw more African 
Americans than white Americans and Europeans visit the region as a 
whole, which suggests it is not a true tourist hotspot like many parts 
of Ghana. In other words, I think the people of Togoville were 
maintaining as much of their traditional life as they could and were 
using tourism and sales of crafts to tourists to supplement this.  
Nor is the balance of traditional life and modern economy the 
only admirable thing about Ghana and Togo. We could learn from 
parts of their educational system. In the northern Togolese town of 
Kara, we had the privilege of visiting two Marianists schools. The 
children came from all over Togo to attend these boarding schools. 
Leaving aside the question of when children should leave home, I 
was impressed by the incredible affordability. Part of this is likely 
due to the way the schools tried to be self-sustaining where they 
could. At Chaminade School, run by the Marianist brothers, we saw 
a substantial garden, ponds stocked with koi, and many free-range 
rabbits. And the children seemed very happy and well-adjusted. The 
school tried to be as homelike as possible. The dormitories were 
even called foyer, the powerful French word evoking the hearth and 
home. Nor was the academic side neglected. In addition to seeing 
high schoolers review rigorously for geography and chemistry 
examinations, we were serenaded in French, English, and Spanish by 
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a class of much younger children at College Adèle, a facility run by 
the Marianist sisters. If only the United States valued foreign 
languages and music so much! 
In fact, even at the university level it turns out that the 
humanities are highly valued. On several occasions in both countries 
we were met by groups of engineers and other scientists, only to 
learn that there were huge humanities programs that outnumbered the 
sciences in enrollment. This may in part be due to their desire to 
improve their science programs, but I wonder if we’ve given the 
impression that American universities care about only science. And 
in so far as this can seem true at times, perhaps we should be visiting 
their humanities programs to see how we might improve our own. 
She Who Forgets the Present Is Doomed  
to Misunderstand the Past 
The well-known cliché states that “he who forgets the past is 
doomed to repeat it.” While this might be true, the historian forgets 
the present at her own peril. In his wonderful book The Historian’s 
Craft, Marc Bloch quotes Henri Pirenne as saying, “If I were an 
antiquarian, I would have eyes only for old stuff, but I am a 
historian. Therefore, I love life.”10 Bloch then continues, “This 
faculty of understanding the living is, in very truth, the master 
quality of the historian.”11 He elaborates: 
For here in the present is immediately perceptible that 
vibrance of human life which only a great effort of the 
imagination can restore to old texts. … In the last analysis, 
whether consciously or no, it is always by borrowing from 
                                                          
10 Marc Bloch, The Historian’s Craft: Reflections on the Nature and Uses of 
History and the Techniques and Methods of Those Who Write It (New York: Knopf 
Doubleday, 1964):36. 
11 Ibid.  
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our daily experiences and by shading them with new tints 
that we derive the elements which help us restore the past.12 
And what better way to expand our knowledge of “that vibrance 
of human life” or increase the number of “our daily experiences” and 
thus better understand the past than by traveling? At the risk of 
falling into one of the tropes Bingyavana Wainaina describes in her 
wonderful essay “How to Write About Africa,” I must say that my 
experiences have “illuminate[d] something about America or 
Europe.”13 In my case, this illumination has been as much of the past 
as of the present.  
In teaching my world history course, I always talk about the 
painful process of modernization in the wake of the Industrial 
Revolution and the advent of capitalism. I talk about the upending of 
traditional work life, family dynamics, self-sufficiency, and even 
food culture, but I always have had to rely very heavily on 
imagination and literature. Now I have an inkling of what that might 
have looked like. The continuation of traditional modes of 
production and lifestyles alongside modern ones, incredible wealth 
and poverty side-by-side, the disruption of family life and masculine 
identity now have a little more substance for me. Nor is it only the 
modern world that is illuminated.  
Having left West Africa, I immediately traveled to Spain and 
ultimately to Granada. As I walked along the old Arab 
neighborhoods and saw the modern attempts at a zuk or market, I 
realized that I suddenly had a much better sense of how the pre-
modern use of space might have looked. Again, I knew that medieval 
markets did not have shops in the sense of buildings, but I also knew 
they weren’t just piles of goods on the ground. In Ghana, I saw 
incredibly modern commercial spaces (the mall I visited was very 
posh, for example), but I also saw something more ad hoc. People 
                                                          
12 Ibid., 36-37.  
13 Bingyavana Wainaina, “How to Write About Africa” in Granta 92 (2005); rpt 
Granta 147 (2019).  
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had shops, but not of the sort you’d see in Europe or the U.S. They 
had a less permanent quality. Constructed of plywood, corrugated 
metal, and cloth awnings, they were small and constructed right up to 
or even on the sidewalk. Nor were shops the only business to take 
this form. One of my favorite spots in Accra turned out to be Purple 
Pub. It was made up of a bar, complete with cocktails and beer, a 
pool table, music, a disco ball, and tables—85% of which was 
outside. There was a small two-part storefront made of what we 
might think of as a metal carnival building in the U.S. Then on the 
opposite side of the sidewalk were tables and bars under cloth 
awnings or simply open to the air. Tables edged their way onto the 
walkway, but no one complained. The crowd was vibrant, festive, 
and happy. And it all worked perfectly well. I suspect that this “make 
it work” attitude, this mixed use of space, was much the same in the 
cities of medieval Europe, and now I can visualize that.  
Right across from Purple Pub was a chop shop or street-food 
vendor doing a thriving trade. Its name was “T.I.A. This Is Africa” 
At first, I thought it was a bit self-derogatory, a symptom of 
internalized racism. But then I thought again. No. This is Africa. And 
it is wonderful. 
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CHAPTER 4 
Seeing Africa through the Eyes  
of an Educator 
Rochonda L. Nenonene 
Assistant Professor, Department of Teacher Education 
While in country, throughout the trip in both Ghana and Togo, I 
had my preconceived conclusions both validated and challenged. The 
experiences that our cohort shared, the places we visited, and the 
conversations we had provided valuable insight and lasting impacts 
on my thinking and processing of what it means to be educated, how 
education impacts society, what education’s role in society is and can 
be, and—most importantly to me—what value education holds in the 
life of a girl born in Africa.  
In-Country Learnings and Potential Campus Benefits 
The four points of learning delineated in this section are the 
major ideas that I intend to explicitly embed into my EDT 110 
course, Introduction to the Profession, as well as into EDT 318 and 
418, the Urban Teacher Academy courses for juniors and seniors. 
These points of learning are culminating statements, all a result of 
the SEC cohort’s university visits, conversations with individual 
colleagues, specific experiences in the schools visits, large and small 
group discussions, and daily travel experiences. These points reflect 
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my overall opinion that education is the factor that connects through 
all circumstances. Education is the key element that can empower a 
student, change the trajectory of family, and strengthen a nation. All 
four points also make a connection to UD campus benefits.  
I should begin, however, by expressing my surprise when the 
request was made by the Global Education Seminar to share the 
work of a previous presentation I had made on Social Emotional 
Learning (SEL) at Academic City College. Setting the presentation 
to a new framework in Ghana was one reason for my surprise. As 
were the myriad issues in Ghana’s educational system in terms of 
access to quality schools, the new teacher licensure exam, and the 
focus placed on science and engineering by the universities in 
Ghana. Typically, the concept of SEL is not traditionally aligned 
with the STEM fields. However, after my presentation to the 
Academic City College faculty and staff, as well as the audience’s 
follow-up questions and feedback, it became evident that there is a 
need for SEL in Africa as much as in the U.S.. In fact, SEL was very 
much on the minds of the faculty in a search for ways to respond to 
the needs of their students. The faculty members noted that their 
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students were experiencing concerns regarding financial stress, 
pressure from family not to put their education over tradition and 
family, pressure to excel academically, and even physical abuse. 
Some of these concerns mirrored many of the concerns students at 
UD have expressed. Continued conversation with faculty helped me 
realize, however, that they encounter less frequently issues of anxiety 
or depression that often present in students at UD particularly and 
students nationally in the U.S. But the ultimate realization for me 
was that SEL and the need to respond to students and to help them 
develop coping skills is integral to education. All four of my 
in-country learnings stem from this understanding. 
Point No. 1: Geography, identity, wealth, or ethnicity have 
no distinction in SEL.  
The philosophy and concepts of Social Emotional Learning are 
crucial to all students, and educators both in the U.S. and abroad are 
fully aware of this. The UD Campus Impact is evident. SEL is 
already being implemented into our curriculum for teacher 
preparation. What I will share directly with my UD colleagues and 
students is how contextual SEL is; it can be designed to respond to 
the needs of the students being served. As we professors at the 
University of Dayton share SEL with our teaching candidates and 
our local school districts, we accumulate a rich cache of comparative 
stories exemplifying all the many forms SEL may take within a 
school setting.  
The validation of and challenges to my SEL ideas continued at 
the University of Ghana (UG), one of Ghana’s premier institutions. It 
was at UG that connections were made with faculty in the 
departments of teacher education and sociology. Throughout our 
discussions what resonated was the need to provide meaningful 
experiential opportunities to teacher candidates. My colleagues at 
UG face the same issues we face at UD with our candidates: how to 
move from the theoretical to the practical and how to manage the 
understanding, implementation, and assessment of teacher 
dispositions. This recognition of the importance of dispositions was 
something I had not expected to encounter at UG. In a previous 
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search of the research conducted by faculty at UG, I had not found 
any articles on teacher dispositions or any articles focusing on the 
developmental needs of teacher candidates. Much of the previous 
research had a heavy emphasis on course content and on passage 
rates of content examinations. This shift to concerns that relate to 
pedagogy and dispositions thus demonstrates the importance of 
collaboration with local school partners and an examination of 
present-day needs of schools. My colleagues at UG pointed out that 
their consideration of these matters came as a direct result of 
feedback from their school partners and from schools that have hired 
their graduates.  
There is much UD can learn from UG’s teacher preparation 
curriculum and the micro teaching lessons that they have candidates 
complete prior to their student teaching. One ongoing issue for 
teacher preparation in the United States is the shortage of math and 
science teachers. Another is providing and expanding course content 
in both these critical subjects that will give elementary and middle 
school teachers a strong foundation . Prior to our trip, the Dean of the 
Department of Teacher Education at UG had shared with me the 
course requirements for their candidates, and they exemplify the 
rigor and depth that is required to produce stronger teachers in these 
subject areas. During the meeting with the dean it was helpful to hear 
how their collaborations with the departments in the College of 
Sciences had improved the curriculum. It was also interesting to 
learn that the curriculum enhancement was not done as a directive 
from the Ghana Department of Education but was done as a result of 
faculty research and engagement with schools in the community.  
Point No. 2: Responding to the needs of schools and 
improving teacher quality require faculty support, 
collaboration both within the university and with local 
school district, and a commitment from the university.  
The validation is especially important for the evolution of the 
teaching profession. Schools of education should be on the forefront 
of developing initiatives that help move the needle in terms of 
closing achievement gaps, improving teacher quality, and modeling 
 
47 
instruction and assessment strategies that will facilitate learning for 
all students.  
The UD Campus Impact of these insights are best shared with 
my UD colleagues in both Teacher Education and other departments 
in the university. Our candidates are required to take many of their 
content area courses in different departments in the College of Arts 
and Sciences. At times, out of frustration and in response to changing 
licensure requirements, members of these departments have 
expressed the opinion that professors in the School of Teacher 
Education should teach some of the content courses themselves. 
However, what I think is needed is greater collaboration between 
these departments. By engaging in conversation more frequently 
with one another we can ensure, first, that the courses the candidates 
take fully meet current state and accreditation standards and, second, 
that candidates take courses with faculty who are experts in their 
respective fields of study. By strengthening the collaboration and 
extent of communication among departments, our candidates receive 
a rigorous curriculum, and we fully utilize all the resources available 
on campus to provide a quality teacher preparation program.  
Visiting the Marianist schools in Togo and the public school in 
Ghana validated my opinion that children are children no matter the 
zip code or economic status. Much of the work that I do in preparing 
students in the Urban Teacher Academy concentrates on helping 
candidates understand this universal point. All students—urban, 
suburban, and rural—need and deserve quality teachers and schools. 
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This principle resonates in Ghana and Togo just as it does in the 
United States: Education is the way out of poverty.  
Both as a person and as an educator, I value what the school trips 
in Togo and Ghana have verified:  
1. Children come to school eager to learn. Educators can 
nurture this eagerness or stifle it. 
2. Committed educators and community members transform 
schools into learning communities that impact more than just 
the students.  
3. Students will rise to the academic standards set for them 
when taught in an environment that is safe and supportive. 
4. Poverty is not an indication of the academic potential of a 
student.  
Point No. 3: The most effective schools serve the community 
in which they are located.  
Education is not done in isolation. Ideally, it takes place within a 
context beneficial to all stakeholders. The UD Campus Impact here 
is clear. Sharing with teacher candidates examples of the activities 
and programs the schools have developed and implemented is 
another means of demonstrating how teachers and schools both 
create responsive learning communities that impact the lives of their 
students and families. The examples also demonstrate how academic 
success is not a function of income. In the United States, we often 
hear that poverty and family circumstances are excuses for why 
students underperform. Yet the examples of schools in Ghana and 
Togo stand in direct contradiction to this idea. Improving student 
performance starts with removing the deficit perspective that many 
people tend to have about those who are different from them. These 
examples also illustrate that the Africa frequently portrayed in the 
media does not represent all of Africa, that the entire continent is not 
paralyzed by war, famine, and poverty. Such encouraging examples 
show an Africa that our teaching candidates know very little about—
an Africa that is resilient, innovative, and educated.  
That said, being born female in Africa can have a very different 
outcome and life trajectory than in other countries. In a 2017 
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National Geographic entitled “For These Girls, Danger is a Way of 
Life,” Okeowo pointed out that “Poverty, violence and cultural 
traditions oppress millions of girls around the world, but some are 
finding hope through education. The impact that little or no 
education has on the lives of girls was evident throughout the trip. 
Lining the streets of Accra, Kumasi, and Lome were all the water 
girls and market girls—girls selling bread, Voda phone cards, meat 
pies, and every possible imaginable household item. From sunrise to 
well past sunset, girls are working to contribute to their families’ 
household finances. The obligation to support the family prevents 
many girls from getting an education beyond primary school. When I 
met with professors at the University of Ghana and the College of 
Education in Winneba, I asked about the retention rate for girls after 
primary school. The response during all these conversations was, 
“It’s lower than we would like.” When I looked up data for more 
specific 2017 figures, the disparity in education between males and 
females is small in secondary schools (males 85% to females 83%). 
And these figures speak to the strength of Ghana’s educational 
reforms since the early 2000s. Many of the professors prefaced their 
comments by stating that the numbers showing the small educational 
gap don’t reflect the daily attendance rate of girls nor the graduation 
rate of girls.  
An old saying asserts that “When you educate a girl, you educate 
a family.” We encountered evidence of this saying’s truth as we 
listened to the stories of many female students at the university and 
when we heard from the teachers at the primary and secondary 
schools. Perhaps the most heart-touching story came from a female 
graduate student at Ashesi University. She is from the Northern 
Region in Ghana, and she poignantly expressed how being at Ashesi 
changed her life. She spoke of the struggles she and her mother 
experienced in order to earn money to send her to the university, the 
trials of being different from other students from the city, and the 
challenges of keeping up academically. Yet she also spoke with 
determination, and often holding back tears, about how the 
professors encouraged her, made her join groups, tutored her, and 
never let her quit. As a result of her time at Ashesi, she has been able 
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to get her younger sister not 
only through secondary 
school, but also to Ashesi as 
well. And she herself is 
currently completing her 
national service by helping 
students from underserved 
areas understand the 
importance of school and 
higher education. Most 
important to her is her plan to 
go back to her village and use 
her knowledge to improve her 
community. She has a 
confidence and resilience that 
cannot be denied. It is clear that in educating her, a family/village 
has been educated.  
Point No. 4: The education of girls is critical, not only for 
individual growth, but also for family and community 
growth. Access and equity are paramount. 
The story of the Ashesi graduate relayed under the previous 
point speaks to the power of opportunity. The UD Campus Impact 
here is similar. Continuing the partnership with high-needs school 
districts in teacher education, the University of Dayton supports the 
Flyer Promise Program and The UD/Sinclair Academy, current 
examples of equity and access opportunities that lead to life-
changing stories. Such programming, because it particularly targets 
those who have been marginalized, should remain a part of UD’s 
mission to support equity and other social justice issues. The GES 
trip served to underscore why I will continue to be a proponent of 
initiatives that provide access and equity. In fact, it was during the 
GES trip that I decided to join the advisory board for UD Men for 
Gender Equity. If my role is to be an advocate, I have to be a part of 
what is happening in my own community.  
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I have traveled to both Ghana and Togo multiple times, but I 
never experienced them in the ways we did on the GES trip. It was 
interesting to experience the countries without family, gaining a 
different perspective by examining how can these experiences 
impact me professionally. The trip confirmed for me something I 
have always believed, that the beauty and culture of Africa are often 
overlooked, taken for granted, and underappreciated. Clearly, the 
histories and cultures of Ghana and Togo are rich and meaningful. I 
always worry that the push to become more “modern” and 
“Western” will destroy African culture. However, what I saw is that 
both Ghanaians and Togolese are protecting their heritage and 
traditions—and making sure that they control the narrative and 
determined to show that tradition and progress can coexist. While I 
left Africa feeling as if I had a better understanding of what was 
being done to preserve and protect, at the same time I sensed that 
Africa does have a stake in the future of the world’s progress. The 
universities in both Ghana and Togo are producing learned 
individuals who can contribute to their respective professions in 
powerful ways. What still is missing, however, is a wider worldwide 
recognition that countries other than western ideologies have value 
and should be respected for what they can contribute to the overall 
benefit of the world. It is my personal hope that the recognition of 
African intellectual traditions and innovations comes sooner rather 
than later.  
The professional idea that remained foremost in my mind while 
we traveled the countries, engaged with students, learned from 
professors, toured schools and universities is that education is a 
central factor in improving society. The impact of education was 
visible in all aspects of the trip. Educating the community regarding 
water safety, public health concerns, and any number of topics could 
have their start in schools. Of course, as an educator, I have the 
tendency to see the nexus between schools and society. However, I 
could see that there were untapped opportunities for the local schools 
and business/industry to work together to improve the community. 
For example, there were frequent conversations about how to better 
educate the public about sanitary matters, the use of water, and other 
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matters related to public health and safety. It seems to me that this is 
where educators should enter the conversation. Teachers and schools 
can help to engage the community around these important topics. 
Having educators at the table would be beneficial for multiple 
reasons. Throughout the trip, I kept coming back to the question of 
how could education help roll this out? How could teachers help 
educate the future generations to understand the importance of this 
topic? There is an important role here for education.  
So, in the end, my trip with the Global Education Seminar 
reinforced for me the reasons why I became a teacher in the first 
place. To ensure equity and a quality education for all students and to 
work to make my community a better place. I feel most fortunate to 
have had this opportunity to experience, engage with, and reflect on 
such a place of beauty and culture; to do so with this group of people 
has established rich connections that will move us all forward. In her 
poem The Human Family, Maya Angelou (1994) proffers the line, 
“We are more alike my friend, than we are unalike.” This is a line I 
recited to myself frequently during the trip. I believe that part of the 
role of the GES program is to get faculty to recognize and appreciate 
this idea.  
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CHAPTER 5 
‘Ghana Calls’ to UD 
Laura M. Leming, F.M.I. 
Professor, Department of Sociology, Anthropology,  
and Social Work 
… I lifted up mine eyes to Ghana 
And swept the hills with high Hosanna; 
Above the sun my sight took flight 
Till from that pinnacle of light 
I saw dropped down this earth of crimson, green and gold 
Roaring with color, drums and song…. 
Come with us, dark America: 
The scum of Europe battened here 
And drowned a dream 
Made fetid swamp a refuge seem: 
Enslaved the Black and killed the Red 
And armed the Rich to loot the Dead; 
Worshipped the whores of Hollywood 
Where once the Virgin Mary stood 
And lynched the Christ. 
 
Awake, awake, O sleeping world 
Honor the sun; 
Worship the stars, those vaster suns 
Who rule the night 
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Where black is bright 
And all unselfish work is right 
And Greed is Sin. 
 
And Africa leads on: 
Pan Africa! 
—W.E.B. Du Bois, 1960 
 
These excerpts from “Ghana Calls” by W.E.B. Du Bois, one of 
my sociology forebears, serve as a frame for my experience in West 
Africa with the University of Dayton’s Global Education Seminar 
(GES). As a sociologist of religion, a Marianist Sister, and a US 
citizen and teacher, I struggle to find the best ways to acknowledge 
and work against racism within the contexts in which I live and 
move. W.E.B. DuBois’ life and experience have touched me deeply 
since I first encountered him as a graduate student, and I think his 
observations and theoretical work can give us context and inspiration 
for the work we still need to do here at UD in our quest for deeper 
inclusivity and authentic community.  
On one of the first days of our time in Ghana’s capital, Accra, 
we visited the W.E.B. Du Bois Center for Pan African Culture. For a 
sociologist, this was a dream come true. Du Bois received a Ph.D. in 
Sociology from Harvard in 1895, the first African American to do so 
in any field. The Center is the site of Du Bois’ home in Accra, where 
he moved in 1961 at the invitation of independent Ghana’s first 
president, Kwame Nkrumah, to help further the Pan African 
movement. The opportunity to look at the books on the shelves of Du 
Bois’ office was like making a direct connection to someone whose 
life I revere and whose ideas I teach on a regular basis. It excited me 
even more to find there a book of the poetry of Dayton-born Paul 
Laurence Dunbar, classmate and collaborator of the Wright brothers, 
so I found a connection not only through our shared discipline, but 
also through the city that I now call home. Du Bois was present to 
me all during our time in Ghana, not just in the Center, and so my 
one regret is that I didn’t buy the volume of his writings that I saw in 
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the bookstore of El Mina Castle, a center of the slave trade on the 
Gold Coast. That day was the most disturbing of our trip, and in 
retrospect I suspect he might have helped me make more sense of 
it—or at least help give the immensity of it some expression.  
The Du Bois Center is also the site of Du Bois’ grave. He 
became a naturalized citizen of Ghana in 1963, just a few months 
before he died. Ghana for him was a wondrous place where he 
finally seemed to be able to fulfill his life’s vocation and striving: “I 
lifted up mine eyes to Ghana, and swept the hills with high 
Hosanna”! I am happy for him in that, but it is a great sadness to me 
that after his making so many amazing contributions, the United 
States rejected him for his political leanings. His co-founding of the 
NAACP, his teaching and research at the University of Pennsylvania 
and Atlanta University, and his efforts to establish global relations 
that could open doors to greater international peace did not balance 
out the suspicion many people held of his connection to socialism. 
The mausoleum is a stylized African “round house” that is set apart 
from the home where he and his wife lived. Du Bois’ tomb is at the 
center and is surrounded by a number of Ashanti stools, which 
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signify the power and leadership of the chiefs, each adorned with an 
Adinkra symbol. These symbols are traditional graphics that 
represent specific concepts, beliefs, and sometimes proverbs (e.g., 
Only God, Family, Unity, and Security) that the people used to 
convey meaning, and they appear on festive clothing and on 
household and ritual furnishings. One of the most striking of these 
symbols is the “Sankofa,” the bird looking 
back, which represents finding wisdom for 
one’s journey forward by looking back to the 
past.  
So much about Ghana gave us the 
opportunity to look to the past, so the 
Sankofa holds special significance. For 
example, we toured two historic castles 
where enslaved people were held in dungeons while two stories 
above Europeans lived in airy apartments with spectacular views of 
the sea and surf. A haunting realization is that the two castles had a 
chapel at each of their centers where worship services were held, 
even as people were dying in the dungeons below. Du Bois again: 
“The scum of Europe battened here and drowned a dream.” One of 
the T-shirts on sale in the gift shops of the castles was popular 
among the African American students that we saw on our travels 
home. It proclaimed, “I am my ancestors’ wildest dream!” So true! 
One leaves Elmina castle with the firm conviction that the 
descendants of the enslaved came from people who were incredibly 
strong and determined to survive.  
“Ghana Calls” presents “dark America” with an invitation to 
“come with us,” and it presents the “sleeping world” with an 
invitation to “awake.” Visiting Ghana was for me an experience of 
awakening. In just our few days there, the realization dawns that the 
American mind-set lacks much awareness of the African continent, 
and what awareness does exist tends to center on stereotypes of 
animals, rural landscapes, and poverty. For me it was a time to 
awaken to something I knew but didn’t fathom—that Africa is 
composed of 54 countries, more than one-quarter of the world’s 
countries, but that we often refer to “Africa” and actually give the 
Sankofa 
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life on this vast continent very little attention in our news and daily 
awareness. For instance, my surprise at Accra’s size, its obvious 
position as a crossroads of business, and its amenities betrayed my 
stereotypes. Ghana Calls resonates: “this earth of crimson, green and 
gold, roaring with color, drums and song….” This waking also grew 
into a reaffirmation of the utility of Du Bois’ concept of “Double-
consciousness.” Double-consciousness is the theoretical concept for 
which W.E.B. Du Bois is likely most noted, and the concept moves 
beyond social science and into literary analysis and gender studies. 
He used it first in The Souls of Black Folk (1903) to describe the 
awareness of how other people’s perception shapes and inhibits 
identity formation. He portrayed the “soul,” or inner consciousness, 
of people of color as having a sense of “twoness” or a split identity, 
experiencing themselves as whole and free and with high aspirations, 
yet seen in the eyes of others who beheld them as “a problem.” Du 
Bois went on to state that “the problem of the twentieth century is the 
problem of the color line” (1903/1994, p. v). It is troubling not only 
that he largely correct when considering U.S. society, but also that 
we are well into the 21st century and still have so far to go to develop 
the deep appreciation that we need for the color line to cease being a 
problem.  
And this is where the Global Education Seminar is rife with 
meaning for the University of Dayton community. We have long 
been hearing from our students and colleagues of color that they 
have experiences on campus that challenge the sense of wonderful 
community that UD assumes as its hallmark. In the last two years, 
the AIM4 Community Excellence Processes have analyzed UD’s 
progress and needs in Diversity and Inclusion. Across the board, 
students of color “reported as having less of a sense of belonging to 
UD than white student respondents” (Halualani, 2019, p. 2). The 
evidence from focus groups is even more challenging. A summary of 
comments culled from the discreet groups of students and employees 
labeled Historically Underrepresented Persons in terms of 
Race/Ethnicity include the following comments: “feeling unsafe”; 
“feeling like an ‘outsider’”; “having to find anchor points to cope 
(OMA, affinity groups, certain individuals)”; “fatigue at having to 
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educate white peers on racism/oppression (‘racial education/battle 
fatigue’)”; and “having to negotiate a level of whiteness (adaptation 
skill) to succeed at UD” (Halualani, 2019, p.14-15). The University 
is very proud of its “Commitment to Community,” a standard rooted 
in its Catholic and Marianist lived tradition. The commitment has 
been in place, at least in seed, since 2005, and it has shaped practice 
in the classroom and beyond as C2C since 2010. But our 
“community” still needs to deepen in authenticity, acknowledging 
and valuing the reality that not all the members of our community 
truly feel at home. Double consciousness, a sense of twoness, 
happens every day.  
I was surprised at Du Bois’ reference to “the Virgin Mary” in his 
poem. He laments that her image is replaced, and that Jesus is 
lynched. These stark images shock our sensibilities, as should the list 
of concerns have quoted above from UD students and employees. 
Mary, a woman of Nazareth, stands on our campus in multiple 
places, calling our community to be attentive to the messages of her 
son—“Repent,” “Love,” “Forgive,” “Heal”—all without regard for 
nationality, gender, social status. While she is rightly considered as 
humble and receptive, we often forget her strength and 
determination. Mary is a gentle person, but she is also a woman who 
defied social convention at Cana and the mother of a man executed 
by the state, a woman who stood (in protest?) at his cross. When we 
at UD are challenged by our shortcomings in inclusivity, we have 
this strong advocate to help us face our realities and work to move 
beyond.  
Two significant aims of the Global Education Seminars are to 
educate and sensitize the faculty and staff who participate to the 
beauties and realities of the parts of the world we are privileged to 
visit and to forge relationships with scholars who call those places 
home. This life experience and the subsequent responsibility to share 
it with students and colleagues open pathways for creating strategies 
to value diverse gifts and people and to form more life-giving 
relationships on our campus. For all. Du Bois recognized that 
“Africa leads on” in bringing the world to consciousness of 
persistent cruelty to people of color, and in the emergence of this 
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consciousness, revealing a reality where “black is bright and all 
unselfish work is right.”  
We have our work cut out for us—both those who participated in 
the Global Education Seminars and all of us who desire true and 
inclusive excellence.  
W.E.B. Du Bois, in a message he wrote in 1957 with instructions 
that it be read after his death (August 27, 1963 , has another piece of 
wisdom that reassures and sustains: “One thing I charge you. As you 
live, believe in Life. Always human beings will live and progress to 
greater, broader and fuller life. The only possible death is to lose 
belief in this truth simply because the great end comes slowly, 
because time is long.” May we progress to greater, broader and fuller 
life.  
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CHAPTER 6 
How Can We Move Away  
from Social Injustices? 
A Catholic, Marianist Perspective 
Joseph M. Day 
Assistant Professor, Department of Physical Therapy 
My experiences in Ghana and Togo challenged me physically, 
but more importantly they presented an opportunity for me to reflect 
upon the different forms of social injustice present in our world 
today. Given the complexity of social injustice, it is reasonable to 
conclude that we can all learn more about this broad topic by 
listening to others’ experiences. With humility and gratitude for this 
experiential travel opportunity, I would like to share what my first 
journey through West Africa taught me about social injustices 
through the lens of a Marianist university faculty member. 
At the foundation of every Marianist institution lies the 
community-building charism. This core charism was an integral 
piece in William Chaminade’s foundation of the Marianist society 
for William Chaminade encouraged the formation of small 
communities to revive the Catholic Church in post-revolutionary 
France. The same sense of community-building was ever present in 
our Global Education Seminar (GES) traveling cohort, in our 
interactions with Ghanaian and Togolese individuals, and in various 
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destinations throughout Ghana and Togo. Our traveling cohort 
consisted of eight professionally diverse faculty members from the 
departments of history, sociology and criminal justice, teacher 
education, music, engineering, and physical therapy. Each member 
of the cohort consistently shared his or her strengths for the 
betterment of the group experience. One of our group members 
shared every type of medical necessity imaginable, others provided 
comic relief during stressful events, and still others were leaders in 
communication and translating local languages.  
Despite our diversity in backgrounds and strengths, I observed 
how remarkable it was that each member was able to accomplish 
his/her individual academic goals, goals that were outlined prior to 
the in-country experience. The accomplishment of these respective 
goals were achieved through individual sacrifices, such as waiting 
longer periods or changing plans unexpectedly. In my opinion, 
however, each individual’s ability to adjust to unexpected situations 
was what made the group, our small community, successful and what 
spawned respect for all group members. 
Community building was also present outside of our traveling 
group of faculty. We interacted with and were hosted by Catholic 
Marianist sisters, brothers, and priests in two separate regions of 
Togo. There warmth, hospitality and sense of inclusiveness were 
evident. Each host offered beverages and gifts, but most importantly 
they offered their time to share the mission of their community and 
to make us feel welcome, asking nothing from us in return.  
Apart from the cohort’s collective experience, however, I 
witnessed a clear sense of community in my interactions with 
physiotherapists in both Ghana and Togo. Among the 
physiotherapists in both Ghana and Togo, there was an obvious sense 
of altruism for their country, other physiotherapists, and the patients 
they served. The Ghana Physiotherapy Association regularly 
organizes health brigades on selected weekends to reach out to 
underserved and disabled individuals in their country. In Togo, 
physiotherapists readily admit that continuing education programs 
are somewhat of a luxury, so it is the responsibility of those 
receiving physiotherapy continuing education to share the gained 
 
63 
knowledge and skill set with other physiotherapists, even those not 
affiliated with their network of hospitals or clinics. 
Finally, I was reminded of the importance of community 
building in some of our specific destinations. Approximately halfway 
through our travel time, our faculty cohort embarked on an 
unplanned journey across Lake Togo to tour the island of Togoville. 
We were escorted in a large wooden fishing boat across the lake and 
were able to take in the picturesque scenery until we docked on the 
sandy beaches of Togoville. For me, there was an immediate sense of 
inclusiveness and community on the island. As we started the tour, 
our guide explained that in the 1970’s there had been a Marian 
apparition on the lake of Our Lady of Lake Togo, Mother of Mercy. 
Subsequently, Saint John Paul II in 1985 had visited the island and 
had given his blessing.  
Part of what John Paul II accomplished in his pontificate was 
international unity and community building. In order to promote 
global unity, he often visited and prayed for remote areas of the 
world largely forgotten by the developed world. Rightly so, 
Togoville is proud to have been a host of John Paul II, and so there 
are many signs and pictures of his visit to the island. I suspect the 
origins of this sense of community in Togoville is multifactorial, but 
I believe that John Paul II’s outreach and acceptance of the Togolese 
people unifies the village and contributes to this aura of community 
clearly felt when outsiders visit. 
There were many other examples and themes of community 
building embedded within our group’s collective three-week 
experience in West Africa, but too many to discuss them all in detail. 
Overall, the sharing of talents, resources, and time were consistent 
themes. Other strong community building characteristics that I 
witnessed were acceptance of diversity, empowering others who 
have limited access to resources, a warm sense of welcoming to 
outsiders, and individual willingness to make sacrifices. 
During the last leg of our journey, I was reminded of an example 
in history when the concept of true community was completely 
broken and distorted. Our cohort toured two colonial castles in the 
Cape Coast region that were ultimately used as a trading post for 
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slaves. At one point during our tour of Cape Coast Castle, I became 
physically sick as I thought about the contradiction of a church 
service being held just above a dungeon for female slaves. Most of 
us have read about the atrocities of the transatlantic slave trade, but 
to experience the lighting, smells, and heat of the castle dungeons 
encourages one to reflect on how these injustices were allowed, and 
more broadly, on what injustices are still occurring today.  
Then, during meals and evening nightcaps, our cohort, in 
community-like fashion, discussed our personal reactions to the 
castle tours, followed by our posing of those broader questions about 
current and ongoing injustices and forms of slavery. Why are there 
still many areas of the world without access to water, education, or 
health care? Why is there still human trafficking? Why are we not 
protecting those without a voice? What are the answers?  
Clearly, the answers are complex, but perhaps what I recently 
witnessed in West Africa about strong community building is part of 
the solution. The more I reflected, the more I realized that I am part 
of many small communities in my life and that I can be more 
accepting, welcoming, sharing, and willing to make sacrifices. 
Perhaps I will start with my family and work life, and given the 
resources, I can help contribute to a better sense of community 
within my country and parts of Ghana and Togo. But everyone is 
part of some type of community, so I now challenge all individuals 
reading this to reflect and to take action in promoting true 
community building in your families, work communities, local 
communities, and religious communities. Let us pray for a true sense 
of community throughout the world as we work together to move 
away from the atrocities of unjust treatment. 
 
65 
CHAPTER 7 
Perspectives on West Africa: 
Reminiscences of the Global Education 
Seminar in Ghana and Togo 
Sharon Davis Gratto 
Professor, Department of Music 
Graul Chair in Arts and Languages 
Abstract 
As I began my participation in this year’s University of Dayton 
Global Education Seminar (GES), culminating in three weeks of 
travel to Ghana and Togo in West Africa, I understood that my goal 
was to experience life in another culture, to make connections with 
colleagues in my disciplinary areas of music and music teacher 
education, and to share what I learned when I returned to Dayton and 
the University community. I knew that while I brought to the 
seminar table unique personal African experiences compared to 
those of my faculty colleagues, I also understood that I had much to 
learn, both from them and in Ghana, a country I would be visiting for 
the first time. These observations are influenced by the opportunities 
I have had living and traveling in Africa and reflect my personal 
thoughts and perspective on what I saw and experienced.  
 
 
66 
Historical Context 
My African experience began more than thirty years ago as a 
member of a foreign service family living for two and a half years in 
Lagos, Nigeria. This was before Nigeria’s capital moved to Abuja in 
the central part of the country. My husband was a diplomat at the 
American Embassy, and I taught music, grades K-8, at the American 
International School of Lagos. I was also a member of the Founding 
Board of the Musical Society of Nigeria (MUSON), a group that 
sponsored concerts to raise money to establish and build a two-year 
music school in Lagos. The school was built and is doing well today. 
In fact, five MUSON graduates came to U.D. during the time I was 
Department of Music Chair to 
complete their undergraduate 
degrees in music. While we 
were living in Nigeria, we had 
opportunities to travel to Egypt, 
Israel, Kenya, Togo, Benin, and 
the Ivory Coast either for 
weekend visits or longer 
vacations. Eighteen years after 
we left Lagos, I returned to the 
continent for a conference of 
the International Society for 
Music Education in South 
Africa, traveling with 
professional colleagues and 
some of their students from the Indiana University School of Music. 
In addition to the conference sessions and events, we toured the 
country and went briefly into Zimbabwe to see Victoria Falls. We 
also shared African choral music in a church in the Soweto 
Township and celebrated with a shared meal in another township on 
the occasion of the BMW automobile company’s gift of a BMW 
vehicle for the police to use to be better equipped to apprehend 
criminals. My final African experience of significance was a faculty 
study trip from Gettysburg College to Egypt in a program similar to 
the GES at the University of Dayton. The specific goal of this nine-
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day study trip was to enrich curricular development in our individual 
disciplines and courses. The seminar classes leading up to the trip 
were demanding and challenging, with extensive required reading 
and attendance at presentations about the Middle East by noted guest 
speakers. 
World Music Choir 
Soon after I joined the University of Dayton faculty, I founded 
and have continued to direct a World Music Choir (WMC), a non-
auditioned student ensemble that meets once each week. 
Membership in WMC includes students majoring in varied 
disciplines; not every singer is a music major. WMC at U.D. was an 
outgrowth of a similar choir I organized and directed for many years 
at Gettysburg College. My African experiences informed my work 
with and repertoire selection for these groups at both institutions, as 
well as my curricular development of courses to prepare Music 
Education majors to teach general/vocal music in the elementary 
classroom. Working extensively with world choral music repertoire 
also resulted in an invitation to edit a new Global Music choral series 
for Pavane Publishing here in the United States. During the GES trip, 
I hoped to find the necessary contacts for permission to publish two 
Ghanaian choral works in this series. 
Connecting to Colleagues 
This personal background directly influenced my approach to the 
GES meetings and the three weeks of travel in Ghana and Togo. One 
of the most valuable things for my participation in the program was 
connecting with University of Dayton colleagues in other disciplines 
for a year of monthly seminars and three weeks of travel. There are 
never enough opportunities on campus to get to know well 
colleagues in other units and departments. Conversations with these 
faculty members in History, Teacher Education, Physical Therapy, 
Engineering, and Criminal Justice helped me gather valuable 
information about their programs, their individual teaching and 
research work, and their students and to relate that new knowledge to 
my own academic areas, Music and Music Teacher Education. For 
example, shared information in one case actually helped me 
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understand better why tenure track position approvals in my 
department may not always be forthcoming due to much greater 
needs in other academic areas, needs of which we may not be aware. 
Furthermore, we shared information about unit and department 
organization, faculty workloads, promotion and tenure processes, 
instructional techniques, student advising, curriculum development, 
study abroad programs, personal international professional travel, 
and community engaged learning programs. Communicating with 
these colleagues individually and in small groups during the three-
weeks of travel proved to be invaluable to my own understanding of 
their disciplines and their units’ organizations. This opportunity for 
interaction also led to an arrangement for me to review the tenure 
and promotion file of a junior faculty member in the cohort. 
Broadcast Media 
My perspectives on West Africa were refreshed and updated 
during this trip. Many of my observations took place on our daily 
van rides, while viewing television, during meals, and in 
conversations with our Ghanaian driver. Technology, for example, 
was far different on this trip than it was when I lived in Nigeria thirty 
years ago. Communication technology was more widely available 
and used everywhere by most of the people we saw, even those 
selling goods by the side of the road. Television offerings were not 
as limited as I had experienced in Africa in the past. In Nigeria, for 
example, I performed a live flute, piano, and cello chamber music 
concert that was recorded for broadcast by the Nigerian Television 
Authority (NTA), which at that time was government owned and 
partially commercial. The network had such a shortage of broadcast 
material that my performance was re-broadcast many, many times. 
On the televisions in our hotel rooms, I was curious about the 
available programs. After all, my first Master of Arts degree from 
American University was in Radio and Television Broadcasting. In 
addition to CNN and the BBC, I was introduced to the UK’s Sky 
News Channel, which tended to have more commentary and news 
analysis discussions than the BBC. What I found absolutely amazing 
was the number of channels dedicated to sports and religious 
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broadcasts, channels not really balanced out by other program 
offerings as they are with our large cable services in the United 
States. While the typical minimum of four channels of simultaneous 
football (soccer) matches could have been anticipated, there were 
also many other sports contests on additional stations at the same 
time, including cricket, cliff diving, wrestling, car racing, dressage, 
boxing, and tennis. In Togo, I found more American television 
program series than in Ghana. Programs such as ‘Law and Order’ 
were voiced over in French. This reminded me of seeing the series 
“Roots” voiced over in German when we were posted to Germany in 
the late 1970’s. At that time, it seemed strange to see slaves engaged 
in conversation in German. Furthermore, the increased number of 
German words required for each English sentence meant that the 
dialogue moved at such a rapid pace that it was often difficult for a 
native English speaker to follow. One highlight of the limited time I 
had to surf the television channels in Ghana and Togo was being able 
to see the 75-year D-Day anniversary observance broadcast live on 
June 6th from Normandy, France, including the visit by President 
Donald Trump and First Lady Melania Trump. Fortunately, 
President Trump appeared to be on his best behavior for this 
momentous and moving occasion rather than a distraction, as he had 
been in a news interview prior to the ceremony. As a radio buff, I 
also explored radio in the hotels where we stayed and primarily 
found stations broadcasting West African popular music, including 
highlife, and religious programs. 
Van Ride Observations 
I observed many things during our van rides, including the 
proliferation of Muslim Mosques, especially in the Northern parts of 
both countries. Every small town and village had Mosques, some 
located in close proximity to Christian Churches. The largest 
Mosque we saw was the impressive one in the Ghanaian capital, 
Accra. The main Christian denominations that I saw represented by 
signs and buildings included Presbyterian, Methodist, Catholic, and 
Pentecostal. Our driver explained that Muslim and Christian people 
in the towns generally function amicably together, with few 
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problems due to their religious differences. Along the road we 
observed funeral and wedding processions, people in Sunday dress 
returning home after spending the entire day in church, and groups of 
Muslim families all dressed in white for worship or special events. 
Truck Transport 
While on the road we passed some of the largest and tallest 
truckloads of goods I have ever seen. Our driver explained that the 
vehicles were loaded by hand at the docks before the trucks drove to 
inner countries to deliver their goods. He said that the trucks were 
filled skillfully by strong “loaders,” whose job it was to get as many 
items on a truck as possible; items are lifted up to the loaders, who 
stack them until the truck is full. Increased automation of this work 
has undoubtedly jeopardized many loaders’ jobs. We learned about 
license plate identification information on trucks and were soon able 
to observe that many of the loaded ones were headed for Burkina 
Faso. On occasion when we would pass a broken-down truck, we 
saw the entire load being removed before the repair could be made 
and reloaded again once the repair was complete. Our driver told us 
that he no longer drives across the Ghanaian borders to countries 
deemed unsafe due to political unrest or criminal activity, including 
Burkina Faso and Nigeria at this time. 
Other Sights Along the Way 
In addition to places of worship and overloaded trucks, our 
travels took us past other sights worth noting. Our May arrival in 
Ghana coincided with the beginning of the West African rainy 
season. Occasional heavy rain storms yielded standing water, pot 
holes, and ruts created by rapidly running water, making our 
secondary road travel slow, bumpy, and often challenging. Adult and 
baby goats and chickens ventured into the roads almost without 
incident. Our driver explained that they needed no identification 
markings of ownership because they knew where they lived and 
returned there when they were ready to do so. He also kept 
reassuring us that the animals would get out of the way of our 
vehicle, which they always did. Other animals that were occasionally 
visible on the side of the road included small herds of long-horned 
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cows, probably owned by absentee farmers who came periodically to 
check on their properties, animals, and workers. Wood was a 
valuable commodity and could be seen held on people’s heads as 
they walked along the road or stacked in bunches along the roadside 
waiting to be loaded on a vehicle for delivery elsewhere.   
Roadside Commerce 
Stands along the road contained just about anything and 
everything a person would want to purchase to use or eat. Carefully 
balanced stacks of beautiful fruits and vegetables included the largest 
avocados I have ever seen or tasted. Mangos, coconuts, yams, 
tomatoes, bananas, and plantains were plentiful. One interesting 
experience was learning about the rodent known as the grass cutter. 
This animal’s authentic name is the greater cane rat, a rodent that 
lives by reed-beds and river banks all over sub-Saharan Africa. With 
the expansion of human habitation into their environment, cane rats 
have moved inland to farmland locations, especially where sugar 
cane is grown. The grass cutter, as they are called in Ghana, are 
hunted as a food delicacy and sold in roadside markets. If too much 
time passes between when the grass cutters are killed and when they 
can be sold, the animals are smoked and sold as dried meat. Grass 
cutters are clearly both field pests and eating delicacies.14 Some of 
the people in our group tried grass cutter stew during one of our 
meals and did not seem too eager to venture further with this dish 
again. To our driver, grass cutter stew was clearly a favorite dish. 
The Togolese, like their French colonizers, also enjoy eating rabbit, 
as we learned during our visit to the Marianist Community and the 
Chaminade School in the capital, Lome. While we were in the main 
residential building, we were greeted by a group of large beautiful 
brown and white rabbits hopping freely around the dining and living 
room areas. It soon dawned on us that the rabbits were being raised 
as free-range animals to eat!  
                                                          
14 https://en.wikipedia.org/wiki/Greater_cane_rat - accessed on 7-1-19 
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Transportation 
In Ghana taxi service consisted primarily of passenger vans like 
ours and small cars. Both forms of taxis were often overloaded with 
people and goods. In Togo, taxi service was provided primarily by 
people on motorbikes. While most of the bike drivers wore helmets, 
their passengers usually did not. Our driver explained that the huge 
increase in motorbikes for transport in Togo has nearly eliminated 
car and van taxi service. Unlike cars and vans, the motorbikes are not 
registered or regulated. Based on personal observations, the 
Ghanaians and Togolese seem to be skilled at repairing many things, 
including cars, vans, bicycles, motorbikes and motorcycles, and 
people appear to come to the rescue of anyone whose vehicle breaks 
down along the road. 
My Disciplines of Music and Music Teacher Education 
A number of serendipitous 
situations led me to make 
connections related to my 
academic disciplines during the 
3-week trip to Ghana and Togo. 
These included finding a 
percussion instrument that was 
new to me in the W.E.B. 
Dubois Center gift shop and 
receiving some informal 
playing instruction, meeting 
with and interviewing the 
elderly Palm Wine Musician 
who is a faculty member in the 
African Cultural Center at the 
Kwame Nkrumah University of Science and Technology (KNUST), 
connecting with a touring Togolese drumming and dance troop for a 
two-hour sample performance in their family compound in Lome, 
and meeting African musicians in the Accra Arts Market. In addition 
to the W.E.B. Dubois library, I observed the Kwame Nketia music 
archive collection at the University of Ghana, the KNUST African 
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Cultural Center, and the music instruments in the National Museum 
of Togo in Lome. While I was impressed with the valuable archival 
materials and instruments I saw, I was very concerned in each case 
about the lack of techniques to preserve the old items and the 
buildings and cabinets in which they were housed. The museum in 
Lome, for example, only had air circulation fans and no air 
conditioning, and the instruments and other items on display were 
showing serious signs of limited preservation techniques. 
Because of my work in music teacher education, I found it very 
helpful to visit two Marianist schools in Togo, the Chaminade 
School for boys and the Adele School for girls, and a public primary 
grade school in Accra. The classes in both types of schools were 
coed, the children were crowded into the desks they shared, and class 
sizes were very large compared to most classes in the United States. 
Despite the large numbers of students in each class, the children 
were attentive and well-behaved and demonstrated rehearsed 
routines of courteous welcomes for visitors. They also had great 
respect for their teachers and administrators. The Marianist children 
shared songs with our group to model how singing was incorporated 
into their language lessons. It was apparent that instructional 
methodology in the three schools that we visited was based on the 
British and French educational systems, with the focus on 
memorization of curricular material to reach the goal of being able to 
pass a series of required level tests along the way. Teaching to the 
test was foundational in both countries, and instruction in the arts 
only offered informally or not included at all. 
Summary 
The year-long GES seminar meetings and the related travel to 
Ghana and Togo with a faculty cohort was a positive and productive 
experience for me in multiple ways. The colleagues we met in Africa 
were welcoming and prepared to host us and to share information in 
response to our many questions. Connecting with Marianist 
communities was very special part of our trip. The times the cohort 
spent together shopping, eating, swimming, exercising, and 
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sightseeing, among other activities, were special ones that will 
remain at the core of the full experience. 
One last but not the least important observation concerned our 
van driver, Patrick, who was with us for the entire three weeks and 
whose invaluable information I shared frequently throughout this 
reflection. Patrick demonstrated in front of everyone the degree of 
respect that exists in West Africa for older people. I say this because 
when Patrick realized that not only was I the oldest member of the 
group but also that I had just celebrated my 75th birthday, he treated 
me with even greater respect than I expected and made certain that I 
was doing well whenever he thought checking on me or assisting me 
was necessary. He commented with amazement at my appearance 
and my constant energy, probably due to his experience with 
individuals my age. Many in the United States could learn from 
Patrick’s example to value senior citizens more, at a time in their 
lives when respect can be so important. 
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CHAPTER 8 
Africa’s Gifts to the World 
Julius A. Amin 
Professor, Department of History 
Alumni Chair in Humanities 
At the University of Dayton, I teach a course on modern African 
history. The class normally enrolls thirty-five students from different 
racial, national, gender, and ethnic backgrounds, but most of the 
enrollees show up with strong perceptions of what Africa is or 
should be. As a result, on the first day of class I ask the students to 
pick up a sheet of paper and write down words that come to their 
minds when they hear the word Africa. I ask them not to write their 
names on the papers. I’ve observed over the years that the adjectives 
and nouns haven’t changed much. The typical ones include the 
following: poor, disease, backward, primitive, HIV, charity, jungle, 
different, animals, exotic, hunger, underdeveloped, slave trade, war. 
Every so often some students will include culture, family, strong 
religions, trade, and kings. The exercise is intended to gauge both 
their attitudes and their level of knowledge about Africa.  
Along those lines, I also typically ask why they want to take a 
class on Africa, given a preponderance of negatives the words reveal. 
Here responses are more varied. Many note that Africa remains a 
mystery and they thought this was their opportunity to delve into the 
continent. Occasionally, they will be students thinking about Peace 
Corps or other forms of service in the continent after graduation. 
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Another group will provide the typical response that the class fulfills 
part of their degree requirements. Whatever their response, it has 
always been a joy to find this diverse group of students in my class, 
because it gives me the opportunity to humanize the continent. Ali 
Mazuri, the renowned political scientist, stated that centuries ago, 
when Europeans came to Africa, they discovered the mountains, 
rivers, and vegetation, even naming some in their honor, such as 
Lake Victoria and Victoria Falls, and yet they never discovered the 
African people. Therefore, my course on the history of modern 
Africa is designed to introduce students to the creativity, community, 
and developments of the African people.  
Fast forward to the University of Dayton’s 2019 Global 
Education Seminar (GES) Africa. Faculty who signed for GES 
Africa typically came in with the stereotyped perceptions, beliefs, 
and ideas about the continent and its people. They did not invent 
those ideas. The ideas have been passed from generation to 
generation and are dominant in casual reading and in Hollywood 
movies. GES Africa was designed to educate participants and 
implode obsolete notions about the continent in the hope that 
knowledge will filter to the larger campus community. The trips to 
Ghana and Togo, with a brief detour into Benin, were exciting, 
educational, thought-provoking, and memorable. In order to fully 
understand the meaning of the trips, however, those nations must be 
contextualized within the larger continent of Africa. In sheer size, 
Africa is huge. It is over three times the size of the United States of 
America. With 54 nations, it is the second largest continent in the 
world, after Asia. Its 1.2 billion people belong to hundreds of ethnic 
groups speaking over 1,000 languages. Climate wise, most of the 
continent falls within the tropics, experiencing rainfall and sunshine 
all year round. It is flanked by several large and small deserts, with 
the largest and hottest in the world being the Sahara. Other large 
deserts include the Kalahari, Namid, and Karoo. The smaller deserts 
are Eritrean, Mocamedes, Danakil, Guban, Grand Bara, Ogaden, 
Chalbi, Nyiri, and Lompoul. 
Africa has a long and rich history. It is the continent of pyramids, 
of Great Zimbabwe, of the origin of humans, of the agricultural 
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revolution, of the Bantu migration, and of great human community. 
But it also a continent which has been adversely affected by the 
major forces of history, including slavery, colonialism, 
industrialization, and neocolonialism. During the Trans-Atlantic 
Slave Trade Africa was heavily depopulated. While exact figures 
may never be known, historians estimate that between 10 and 25 
million people were forcibly removed from Africa. In fact, any 
attempt to understand the continent’s contemporary 
underdevelopment must begin with the impact of the Atlantic slave 
trade. Many analysts, including historian Eric Williams, have written 
that the slave trade provided the capital for the European industrial 
revolution. The trade resulted in the Black Diaspora, the scattering 
all over the world of people of African descent and their culture. The 
contributions of blacks to the global political, economic, and social 
systems have been documented in numerous studies.  
In addition to its size and its complexity, Africa is endowed with 
immense natural resources and minerals. Those resources were, in 
fact, an important reason for European scramble and conquest of 
Africa at the end of the nineteenth century. The raw materials 
included cocoa, coffee, rubber, palm oil, tea, timber, sugar cane, and 
cotton. Africa contains some of the most valuable minerals in the 
world. For example, eighty percent of the world’s coltan, a mineral 
essential for the software industry, is found in the Congo. Other vital 
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minerals include uranium, gold, diamond, copper, silver, bauxite, 
manganese, and iron ore. Africa also has oil. The continent’s forest 
contains all types of animals and birds, and the Congo, Nile, and 
Niger rivers contain a variety of fish and aquatic animals. The 
continent’s resources remain vital to global industries. China’s 
economy, for example, cannot do without timber, oil and other 
resources from Africa.  
As part of the continent, the nations of Ghana and Togo fit well 
in the profile. Their societies were raided during the Atlantic Slave 
Trade. During colonialism, their economies were brought into the 
global market system as suppliers of raw material, and in the 
postcolonial era both economies continue to be victimized by 
neocolonialism. Togo was first colonized by Germany, and after 
World War I was taken over by France, while Ghana was colonized 
by Britain. A consequence of colonialism was that Togo became 
assimilated to French culture, and French is the nation’s official 
language. Ghana became assimilated to British culture, and its 
official language is English. Urban elites in Togo and Ghana identify 
with the culture of their former colonial masters. 
Chit-Chats with Folks 
Whether at the hotel, on the street, at a bus stop or bar, I had 
conversations in Togo and Ghana that turned into the most 
memorable moments of the GES trip. Hanging out at many of those 
places, just having a drink or watching people go by, was an 
education by itself. Those conversations were the times when I 
learned, through the eyes of ordinary folks, about the politics of the 
day, the gossip of the day, food, fashion trends, the economy, youth 
culture, hit songs, movie stars, and perceptions of Americans and 
their ways. One day at a cabaret I brought up the name of John 
Dumelo, one of the major movie stars in Ghana, and it opened the 
door into a spirited conversation with locals about elites, politics, and 
changing societal values. I informed my new friends that a few years 
ago Ghana had superb movie actors and actresses, but that it looks as 
if they ceded the ground to Nollywood actors (actors from Nigeria). 
These new friends responded that the Ghanaian movie industry 
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drifted because the movie stars demanded too much money and 
because some preferred to go into other things. They said that John 
Dumelo, for example, decided to venture into politics. And one 
person argued, “He will not even get votes from his own family. He 
should remain in acting.” When I introduced the names of Jackie 
Appiah, Yvonne Nelson, Martha Ankomah and others, my friends 
responded that the country needed a new crop of actors. From there 
we next went into politics and the Ghanaian economy. When I noted 
that Ghana was doing well, they affirmed but added that was the case 
only for “certain people.”  
Bargaining in the market was always fun as well. At the Art 
Center market in Accra, I paid an exuberant price for a T-shirt 
because I liked the inscription on it, especially after the seller told me 
it was the last one available. Soon after that I walked into a lady’s 
store only to realize that I had been gypped. She had an abundance of 
those shirts and they were priced significantly less than what I paid. I 
explained to the lady what had happened, and she just smiled. She 
knew the guy who sold the shirt to me, but she did not betray him—
perhaps out of professional courtesy. After that, we talked about 
doing business at the Art Center, and then we parted ways.  
There were so many similarly memorable occasions during the 
trip. At the bar in Lomé, two guys and a woman walked up to me. 
After their greetings, we exchanged the usual how-do-you’s. In 
conversation, they informed me they were from Benin, a neighboring 
country to Togo. They were musicians, they added. I spoke to them 
about the GES cohort and why we were in Togo. We had some 
beers. And before they left for the night, they invited me to bring the 
cohort to a live-band place the following day, Thursday. Le 
Phenicien, an up-scale restaurant in Lomé, also had a band that 
played live jazz on Thursdays, and the cohort was to go there. So 
because of scheduling, only our driver Patrick and I could go to the 
place my new-found friends had invited us to. The music and the 
ambiance were superb. It was relaxing. And they paid for our drinks. 
Yet, this welcoming and generosity was so typical. Everywhere we 
went, people were very kind—just friendly. That is the Africa I 
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remembered when growing up in Cameroon. It was good to know 
that that part of our culture still exists.  
There was more. On another evening, a young lady approached 
me and a friend, engaged in a conversation. She talked about herself, 
and I reciprocated. Again, I spoke about the cohort, adding that we 
were looking for place to witness the culture of the people. She 
informed us that she knew a place where they entertained visitors 
with Togolese traditional dance. When I informed my cohort, some 
were interested. After speaking with one of the hotel attendants, who 
confirmed that the place was real and would be fun, we headed out. 
The evening was unbelievable and turned out to be among the most 
memorable of my stay in Togo. The owner of the band there 
informed me that the band’s visa applications to the US had been 
turned down last year. They had been invited to perform at an 
African festival. This unfortunate situation was a loss for the US. 
The traditional dance was marvelous—the choreography, the 
passion, and the cultural expression were all exciting. We eagerly 
showed videos to our colleagues who missed the event.  
Togoville was also exciting. Located on the other side of Lake 
Togo, Togoville is an important place. It was from there that the 
country of Togo got its name, after Gustav Nachtigal, a German 
explorer,signed a treaty with Chief Mlapa III of Togoville in 1884. 
Colonized first by the Germans, Togo became a French colony after 
World War I. But Togoville was the place where Christianity and 
traditionalism came together. The town’s cathedral, a significant 
fixture in the community, was built in 1910 and has a shrine to the 
Virgin Mary where people worship at any given moment of the day. 
In 1985 Pope John Paul visited and preached in the cathedral’s 
courtyard. Being there was among the most awesome experiences in 
the West Africa region. Locals spoke proudly of the religiosity, 
pointing to the Catholic high school.  
On the flip side, Togoville is the voodoo headquarters ofthe 
country. Voodoo dolls, items, and symbols are displayed in several 
strategic areas in the town. Voodoo was and remains an integral part 
of the culture. Voodoo priests perform different functions and are 
separated by gender. As a religion and as part of the culture, voodoo 
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helps to maintain the moral fabric of society. Equally important was 
the ability of voodoo and Christianity to co-exist peacefully. In 
African societies, traditional religion is the relation between an 
individual and his or her God; it will not be forced on anyone. And in 
African traditional religion, one will not find conflicts like the 
crusades of jihads. In a world in which Christianity and Islam often 
stand eyeball to eyeball, there is much that African traditions can 
teach. While colonialism prided itself on ridiculing traditional 
African beliefs, people in Togoville—like others in the rest of 
Africa—continued to welcome these beliefs. It is indeed a hallmark 
of the African people to treat all humans with respect and dignity, 
even during those times when Europeans conspired and conquered 
Africa.  
Another particularly significant site visited by the cohort was the 
Manhyia Palace, which is the seat of the Asantehene, located in 
Kumasi. The Ashante Kingdom, the home of the Akan people, was 
established in the seventeenth century by Osei Tutu, who brought 
under his control a federation of several competing Akan states. The 
Golden Stool is the symbol of the Ashante unity, strength, and 
vision. It represents the soul of the living, dead, and the unborn. Our 
visit to the museum began with a short video, after which the tour 
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guide took us through the different eras of the kings, placing each 
one within a historical context. The tour ended with a visit to the gift 
shop, where people purchased different items relevant to the history 
of the Ashante kingdom.  
The visit to the Kwame Nkrumah Memorial Park was just as 
beautiful. Nkrumah, the founder of modern Ghana, ruled the country 
from independence in 1957 to 1966. He was Ghana’s most notable 
president who engaged in numerous development projects, including 
the creation of universities such as the University of Ghana at Legon, 
Cape Coast University, and Kwame Nkrumah University of Science 
and Technology. Given that, it was only befitting that our visit to 
Accra began with a tour of the Kwame Nkrumah Memorial Park, 
which is the location of Nkrumah’s Mausoleum. The Park also 
contains the Nkrumah museum, which is quite rich in the life and 
times of Ghana’s first president. 
The time spent in both Lomé and Accra was enriching. Both 
cities are the capitals of their respective countries, and they reflected 
both the traditional and modern aspects of the countries. For 
example, Accra, the capital of Ghana, is a major metropolis. With a 
population of over 2.4 million people, it is the nation’s economic and 
political capital. It is the home to many international banks, such as 
Ecobank, Barclays Bank, and Bank of Africa. It is home to several 
shopping malls. The cohort’s most liked restaurants included Buka 
and 233 Jazz Bar and Grill. There were entertainment sites we 
visited too, places where we danced and just simply exhaled. Like 
Accra, Lomé is the political and economic capital of Togo. With a 
population of nearly one million people, it has an oil refinery and is 
the main seaport of the country. It too has several entertainment sites.  
Visits to Universities and Other Places  
for Information-Gathering  
An important charge of GES cohort members was information-
gathering. To that effect we visited several outstanding universities 
in Ghana and Togo. In Ghana we visited the Atlantic City College, 
Ashesi University, University of Ghana, and the University of Cape 
Coast. In Togo we visited Chaminade secondary and high schools 
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and the University of Kara, all in the city of Kara. Irrespective of 
whichever university we visited, it was clear that institutions in both 
countries took very seriously their mission of educating students for 
the twenty-first century. We met and interacted at length with the 
administration, faculty, staff, and students. At the University of 
Ghana, for example, we met with faculty from the schools of 
engineering, education, health, and from the college of arts. The 
Vice-Chancellor welcomed our group, gave us an overview of the 
functioning of the university, and declared his interest in looking for 
ways to forge relations of mutual interest and benefit with our 
institution. At Ashesi University, we met with administrators, staff, 
and faculty who spoke of its new directions. A private institution, 
Ashesi is an engineering school, but it emphasizes the humanities 
discipline. Academic City College, a relatively new institution that is 
also private seeks to educate students to meet the urgent needs of 
technology in the continent.  
At those universities we learned about their demographics, 
including gender breakdown, number of international students, and 
initiatives to recruit students from less affluent regions and 
background. It was gratifying to learn that the number of women and 
men was nearly equal. Those numbers confirm that educational 
leaders in Africa have moved to reverse previous practices that 
marginalized the education of females. Females were well-
represented at the different professional colleges and disciplines. An 
equally important aspect was that those institutions were moving 
forward with a curriculum designed to fulfill the United Nations 
Sustainable Development Goals. In places such as Ashesi, those 
goals were posted outside for everyone to see.  
Togo was no exception. In Togo, we visited the University of 
Kara. Established in 1999, the University of Kara is the second 
largest state university in the country. Its focus is on science and 
engineering. It hopes to educate young people to meet many of the 
challenges of the day, including water resource management, 
technology, solar energy, and other contemporary necessities. We 
toured three laboratories: chemistry, physics, and electrical 
engineering. The goal, we were repeatedly told, was to use local 
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material to promote development. Educational leaders at the 
institution spoke at length about the essential standard of developing 
relations with universities on the other side of the Atlantic for mutual 
benefit.  
The students at the University of Kara were particularly 
informed about developments taking place in Western countries. 
Most of them have grown up with android phones, and frequently 
relied on them for information. Yet, the abundance of information 
has still not reversed traditional perceptions of the wonders of 
westernization, many of which were promoted during colonialism. 
Students generally lacked confidence in their own creativity and 
were still unable to point to developments coming out of the African 
continent. They referred to outsiders as their heroes and continued to 
glorify Westerners. They still held on to the belief of an abundance 
of wealth by Westerners, which translated into an uncritical 
glorification of whiteness.  
We also visited the Chaminade schools, whose history began in 
1958 when Marianists from their province in Switzerland arrived in 
Northern Togo to start a school, College Chaminade. Sometime later, 
College Adele was created adjacent to College Chaminade, and it 
was managed by the Marianist sisters. At both institutions we were 
received so generously. It was marvelous. When we arrived on the 
school grounds, we were welcomed with refreshments. A tour of 
campus followed, during which we visited classrooms and interacted 
with students and staff. And afterword, more refreshments. Then the 
Marianist sisters gave us a similar reception: refreshments, classroom 
visits, interactions with students, refreshment again. Both the sisters 
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and brothers were rightfully proud of the education they delivered to 
the students. In addition to their teaching the typical disciplines 
mandated by the state, they offer religious studies, art, and music. 
Education for faith was a vital part of their program. Extra-curricular 
activities involved various clubs promoting social responsibility. The 
Marianist brothers and sisters gave me a reason to return to Kara. It 
was a memorable experience.  
Confronting Race and Sources of Black Inferiority 
Negative perceptions of Africa in the Western mind are not new. 
For centuries black Africans were depicted as primitive, backward, 
cannibalistic, and lacking. Those views were used to justify slavery 
and colonialism. And though colonialism of most of Africa ended 
over half a century ago, those perceptions have endured. Africa is 
often treated as a place in need of charity and not a place of great 
cultures. Its countries are often seen either as places for an exotic 
experience or places for service. Most students, never having done 
more than cursory reading about Africa, see the continent through a 
lens of its helplessness. When current US President Donald Trump 
dismissed Africa as a place filled with “shithole countries,” many 
rushed to challenge his ignorance. And yet when GES Africa was 
announced, a prospective applicant saw this as an opportunity to visit 
the “dark” continent. Even despite research, many people—including 
many very learned people—continue to perceive Africa as a 
wasteland. The trip to Ghana and Togo, therefore, offered many 
opportunities to “humanize” Africa and its people.  
From arrival at Accra International Airport or at the Lome 
Tokoin International Airport (also known as Gnassingbe Eyadema 
International Airport), it was clear that these were two very modern 
cities. Our cohort lived at the fancy hotels in Ghana and Togo: the 
Fiesta Royale Hotel, Golden Tulip Hotel, Onomo Hotel, and 
Coconut Grove Beach Resort. From top management levels to lower 
levels, these hotels are managed by locals, evidence that immediately 
imploded notions of African incapability. This was also true at 
recreational centers, educational institutions, and other facilities in 
those countries. For example, when we flew Asky Airline, whose 
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hub is at the Lomé international Airport, the pilot and entire air crew 
were Africans. When we visited hospitals, the entire medical staff 
and crew were locals. The major cities in Africa are renowned urban 
centers. It was gratifying to see locals at work, running things, 
directing and implementing development projects. All of this bustle 
and industry are a far cry from the usual depictions coming from 
outside the continent.  
It is indeed true that racism is a product of ignorance. A society 
like the US society, for instance can be highly developed, but it will 
still contain large pockets of ignorance. To see some of this 
ignorance dissipate during our stay was gratifying indeed. Of course, 
GES’s choice to go to Ghana and Togo was well thought out because 
each country played a role to educate and challenge perceptions of 
African inferiority. Ghana’s story is well-known. It received its name 
from Ancient Ghana, an empire known for its gold and long-distance 
trade. Kwame Nkrumah, Ghana’s first president, studied in the US, 
Britain, and Russia. A leading Pan-Africanist, he hoped to rebuild 
Africa’s image, and he spared no effort to do so. He famously 
announced in his first speech as president that “Our independence is 
meaningless unless it is linked up with total liberation of Africa.” 
Then he turned his attention towards that goal. He worked with such 
other African leaders as Sekou Toure and Patrice Lumumba towards 
that end, and he denounced such leaders as Ahmadou Ahidjo, whom 
he termed a “stooge” to the French.  
To promote the black race, Nkrumah teamed up and collaborated 
with leading black nationalists from other parts of the world, 
including W.E.B. Du Bois, Sylvester Williams, Marcus Garvey, 
Nnamdi Azikiwe, and George Padmore. It was only befitting that he 
invited Du Bois, generally known as the Father of Pan-Africanism, 
to Ghana to write and direct the Encyclopedia Africana. Even though 
Du Bois did not complete it before his death, he initiated the process 
for others to complete.. DuBois died in 1963, and his home in Accra 
was converted into the W.E.B. Du Bois Centre in 1985. The Centre 
is made up of the museum, which contains memorabilia and his 
personal library, and there is an Open-Air Theatre there where 
lectures and other events take place. The walls in the Centre are 
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decorated with photos of leading Pan-Africanists, such as Marcus 
Garvey, Kwame Nkrumah, Patrice Lumumba, Benjamin Nnamdi 
Azikiwe, Ahmed Sekou Toure, Modibo Keita, Kenneth David 
Kaunda, and Leopold Senghor.  
Who was Du Bois? The information at the Centre fills us in. 
Born in 1868 in Great Barrington, Massachusetts, he rose to become 
one of the most foremost civil rights activists in America. He was a 
philosopher, sociologist, and historian. He was, he once noted 
himself, the black race’s “biggest propagandist.” The first African 
American to receive a doctorate degree from Harvard University, he 
devoted his life to uplifting the black race. He was a founding 
member of the Pan-Africanist Movement, as well as the National 
Association for the Advancement of Colored People (NAACP). 
Despite the greatness and all the accolades, he was also uniquely a 
man behind the times when it came to gender issues. Of the over 
twenty photos on display on the wall at the Centre, only three women 
are included: Winnie Mandela, Harriet Ross Tubman, and Ellen 
Johnson Sirleaf. Still, whether visitors come for leisure or scholarly 
interest, the Centre is a great place to visit. It is open daily until 4:00 
pm, and the staff is very friendly. 
The cohort also visited Elmina Castle. It is a must place to visit 
in Ghana. It stands as a reminder of the evils of humanity and the 
modern world, and a tangible spot for world visitors to say that never 
again will such atrocities be allowed to happen. While several slave 
castles were constructed along the West African coast, Elmina is 
among the most well-preserved. The Castle was constructed by the 
Portuguese in 1482 and called São Jorge da Mina Castle, now known 
more simply as Mina in present-day Elmina, Ghana. First a trading 
post, it was turned into a post of the Atlantic Slave Trade. In 1637, 
the Dutch took over the castle, keeping it until Britain took 
possession of it in 1872.  
Tour guides at the Castle take visitors into the dungeons and 
describe in graphic detail the rapes, the role of religion, the 
alcoholism, the punishment given to disobedient captives, the 
women’s section, the men’s quarters, the type and quantity of food 
given to captives, and the torture. Finally, the “door of no-return.” 
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Elmina Castle typically contained 1,000-1500 slaves, their bodies 
cramped into different dungeons. Visitors were often challenged to 
imagine how they would fare in some of the isolation quarters. 
People wept. Some got sick. 
The Castle brought to reality the dehumanization process that 
came with the Trans-Atlantic Slave Trade. Someone once noted that 
“Man is an adaptable beast.” This holds for good—and for bad. 
Going through the slave castles confirms human brutality. Typically, 
slaves were brought, chained, from long distances in the interior, so 
by the time they arrived in the Castle they were already emaciated 
and weak. They came from different ethnic groups and social classes 
and they spoke different languages. Some of the captives had been 
destined in their communities to be successors of their kings, while 
others were farmers or magicians. Slavery changed all that. Though 
one cannot serve as accountant of the evil in an attempt to compare 
which atrocity was worse, the slave trade (more euphemistically 
described as “forced migration”) remains one of the most gruesome 
acts of modern times.  
Less euphemistically put, blacks were enslaved because of their 
skin color. Once the decision to enslave was made, other reasons 
were quickly concocted to serve as justification for slavery: 
heathenism, primitive and uncivilized ways. Still later as an 
argument came the needs for labor in the New World to cultivate the 
wilderness. These arguments used to justify slavery were fashioned 
and re-enforced in the modern world. The Trans-Atlantic Slave 
Trade became a uniquely modern phenomena, raising fundamental 
questions about the very notion of modernity as the age of “reform.” 
Arguments used to justify the slave trade defined Africa and its 
people for generations to come. Africans were dismissed as 
subhuman, backward, wild, cannibalistic, and incapable of self-rule. 
They were different part of the “other.” Such labels remain dominant 
and have helped to preserve the more modern brands of racism.  
Whether or not one is a specialist on Africa, no one who visits 
any part of the continent even for a few days can speak about Africa 
and its people in the same manner as before. Africa’s effect on 
visitors is palpable. Ghana and Togo have made tremendous 
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contributions to global cultures, economies, and lifestyles. The 
warmth of the people, the sense of social responsibility, the group 
consciousness, the smiles, the chit-chat, the courtesy shown readily 
to strangers, and the lessons and gifts Africa brings now to the 
world—all these made UD’s GES Africa intellectually, socially, and 
personally relevant. Africa is worth the attention.  
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CHAPTER 9 
Looking Ahead  
Julius A. Amin 
Professor, Department of History 
Alumni Chair in Humanities 
The essays in this volume focus on community, education, race, 
resilience, traditions, and social justice. All members of the cohort 
interpreted those themes through their respective disciplinary lens. 
Visits to the slave castles, the W.E.B. Du Bois Centre, Kakum 
National Park, Manhyia Palace Museum, Togoville, Buka 
Restaurant, and many other sites pointed to the complexities of both 
Togo and Ghana. The slaves castles confirmed the excesses of 
human brutality even at a time when modernity was celebrated as the 
age of reform and reason. On the other hand, in Ghana and Togo, the 
national parks, outdoor recreational facilities, business and 
educational institutions pointed to nations on the move.  
All the participants’ essays, contextualized within a history of 
slavery, colonialism, and neocolonialism, rightly emphasize the 
resilience of the African people. People in Africa do not sit around 
reflecting on the evils that outsiders committed in their society and 
continent. They are reflective, yes. But they are also hardworking, 
and they continue to do the best with the best they have. It is this 
spirit of ingenuity that keeps them going. They own businesses, pilot 
their planes, run their educational institutions, run their governments, 
celebrate victories of their soccer teams, desire success for their 
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children in school. Simply put, they aspire to be better at whatever 
they do. They are ordinary human beings doing the same ordinary 
things as others do all over the world. This is extraordinary. The 
essays gathered here thus challenge stale perceptions of African 
incapability. “Community” means being inclusive in the human 
family.  
It’s clear that few things bothered the cohort more than the visits 
to slave castles. Each essay expanded on how and why Elmina and 
Cape Coast Castles were so impactful. The past can be messy. 
Painful. And each article argues the necessity for being vocal to 
injustice. Each insinuates or states outright that, in times of a moral 
crisis, it is not acceptable to look the other way. Slavery lasted 
hundreds of years because good people looked the other way.  
As a result of the GES Africa experience, the participants are 
emboldened to promote global consciousness and awareness on 
campus and beyond. The cohorts can never again speak about Africa 
in the same manner. They “discovered” the African people, became 
their friends, hung out with them, danced with them, and by so doing 
expanded their horizons and their sense of what it means to be 
human. The cohorts learned about each individual, about their 
various strengths and vulnerabilities in an unfamiliar environment. 
Having experienced why and how it feels to be a minority, they 
gained a new awareness on how better to promote diversity and how 
to create inclusive communities. They learned to respect rather than 
tolerate difference. Everyone is a member of the human family and 
therefore entitled to the same human decency and respect. These 
cohorts will now serve as a vanguard for global consciousness and 
intercultural education and awareness on campus. Their African 
experience confirmed that “the world is a book and those who do not 
travel read only one page.” 
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